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Statutory Inspection of Anglican Schools
Update Seven – April 2009

This update is also found on the National Society Website: http://www.natsoc.org.uk/
U7.1 News and developments

The National Society again wishes to register deep appreciation for the SIAS inspectors and diocesan officers who work so hard and effectively to sustain SIAS as an effective, developmental and respected inspection process. Feedback, however, from schools, inspectors, dioceses and National Society evaluation will always reveal where there is potential and need for improvement in inspection, reporting and training. 

In the next year we are looking, specifically, to strengthen the quality of inspectors’ evidence bases and encourage appropriately differentiated approaches to inspection. The lessons learned from the distance learning assessed task and feedback on inspections have stimulated the Society to re-assess and seek to improve the effectiveness of inspector training. The modular system of training days is designed to give both national reliability and local relevance to SIAS training activities.

The revised National Society Framework for SIAS and new Self-evaluation Toolkit, with attendant grade descriptors, are now available at http://www.natsoc.org.uk/siasdocuments/. The revised Framework may be used immediately in pilot mode but will be the only version in use from 1st September 2009.

The Society would like to record appreciation to Jo Fageant, Bert Thomas and Derek Holloway for their invaluable work on the Grade Descriptors and also to Jeremy Taylor for an unstinting effort in eliminating errors, formatting and final editing. We also thank all the other members of SICG and the QA Consultant team who have provided their excellent advice and wisdom on the Framework and Toolkit.

U7.1 Inspection Grant and Administrative Disbursements 2008-2009

As with last year, the Department for Children, Schools and Families (DCSF) will be disbursing the grant for Section 48 inspections in Church of England schools to the National Society for 2008-9 at the same level as for last year (£450 for Voluntary Controlled, Foundation and Academy inspections, £550 for Voluntary Aided primary inspections and £1,000 for VA Secondary inspections). As last year the grant will be disbursed in three tranches – one per Ofsted inspection window. In addition, the DCSF will disburse funding to the NS for the administration and quality control of the Section 48 process. An element of this funding will be disbursed, in arrears, to dioceses according to the agreed formula. The amount will be based on the number of reports received by the NS per diocese.

U7.2 Differentiation of inspection activity in second cycle SIAS   

        Inspections – inspection of outstanding schools
As a result of changes in the time footprint of Ofsted inspection, including reduced tariff arrangements, many schools now have a sharp idea of how long it takes to reach a secure judgement on how well the school is doing. In contrast to Ofsted inspection SIAS is essentially a qualitative process and less to do with verifying performance data. We have, however, a responsibility to minimise the burden of inspection activity on schools.

The National Society does not provide for a “reduced tariff” inspection as such but there is the expectation that SIAS inspectors will fashion a focused economy of inspection activities. In particular, where the previous SIAS inspection has given an outstanding judgement there may be few or, possibly, no significant issues in the Focus for Development and it may not be necessary to explore all the Key questions, or parts thereof, in depth. The school or its context may, however, have changed since the first inspection. For example; the school may have improved within the outstanding category or there may have been significant changes in the learner and/or staff population.

Whilst looking to minimise the SIAS footprint for schools previously judged as outstanding the inspector must determine early in the inspection where the focus of inspection energy will need to be. The two key areas for making this judgement will be in the pre-inspection analysis of the school’s self-evaluation and in the initial meeting with leadership and governance on arrival. The inspector will need to determine which areas of inspection can quickly be judged as secure and which require further evaluation. As a rule of thumb the subsequent differentiated inspection may take anything from two hours to a full day. There is no absolute requirement that acts of collective worship or full lessons must be observed when not justified by the differentiation exercise. A key general principle is that the inspection of outstanding schools likely to require a minimal inspection regime will be carried out by suitably experienced and skilled SIAS inspectors.

A full SIAS report will be required for all SIAS inspections however they are differentiated. It is therefore understood that all or some of these “lighter touch” reports may well verify and affirm the previous SIAS findings. Inspectors are, however, encouraged to bring new light to bear on excellence where they find it.

U7.3 Key Question 3 supplementary - How high are standards and how well do all learners achieve in RE?
Standards refer to absolutes against some national/agreed norm. So a school in which pupils attained average GCSE results well below the national norm would have below average standards.

Achievement refers to progress over time taking account the pupils’ starting points i.e. a relative judgement. So a school with low standards could have good achievement if pupils had started with lower standards.

Progress is also a relative judgement used to describe achievement over a shorter period e.g. progress in a lesson or in relation to a specific aspect of learning e.g. progress in relation to AT1. 

The judgement on this strand must be based on achievement and progress. A school cannot be simply judged on an uncontextualised standard. For example learners in a school with high standards might be making little progress and have low achievement in relation to their abilities, starting point or attainment in other subjects. In contrast, learners in a school with low standards may be making outstanding progress and achieving well. Without establishing what the standard of attainment is a judgement cannot be made about progress and achievement. The effect of progress on overall achievement should also be evaluated.
We can take "progress over a key stage" as valid for evaluation provided that it is defined in terms of achievement (e.g. two levels of attainment etc…). This, of course, needs evaluating in terms of what learners know, understand etc. There are still some pockets of woolly thinking about assessment and standards in RE in some schools. It is the business of SIAS to inspect on behalf of the entitlement of children to a high quality of RE in Church of England VA schools.
U7.4 Guidance for SIAS inspectors on Community Cohesion

The revised National Society SIAS Framework evaluates strands of evidence which address community cohesion issues as defined in Department for Children, Schools and Families (DCSF) and Ofsted guidance.  The National Society takes the view that a positive stance on policy and outcome in community cohesion should be embedded in the distinctive Christian character of a Church of England school or academy.  In particular, we expect that the Christian values that underpin every aspect of the school’s work and common life will inevitably drive genuine and sustained community cohesion.  SIAS inspection will include reflection on how well this is working out in each school inspected.

The DCSF has published Guidance on the duty to promote community cohesion to support schools in implementing the duty.  This extract from the DCSF guidance defines community cohesion in the context of schools as follows:

What is community cohesion?

By community cohesion, we mean working towards a society in which there is a common vision and sense of belonging by all communities; a society in which the diversity of people’s backgrounds and circumstances is appreciated and valued; a society in which similar life opportunities are available to all; and a society in which strong and positive relationships exist and continue to be developed in the workplace, in schools and in the wider community.  
Community from a school’s perspective
For schools, the term ‘community’ has a number of dimensions including:

· the school community – the children and young people it serves, their parents, carers and families, the school’s staff and governing body, and community users of the school’s facilities and services

· the community within which the school is located – the school in its geographical community and the people who live or work in that area.  This applies not just to the immediate neighbourhood but also to the city or local authority area within which a school is located

· the UK community – all schools are by definition part of this community

· the global community – formed by EU and international links.

In addition, schools themselves create communities – for example, the networks formed by similar or different types of schools, by schools that are part of the specialist schools network, or by schools that work collaboratively in clusters or in other models of partnership.’

Broadly, schools’ contribution to community cohesion can be grouped under the three following headings:

· Teaching, learning and curriculum – helping children and young people to learn to understand others, to value diversity whilst also promoting shared values, to promote awareness of human rights and to apply and defend them, and to develop the skills of participation and responsible action – for example through the new ‘Identity and Diversity: living together in the UK’ strand within citizenship education.

· Equity and excellence – to ensure equal opportunities for all to succeed at the highest level possible, striving to remove barriers to access and participation in learning and wider activities and working to eliminate variations in outcomes for different groups.

· Engagement and extended services – to provide reasonable means for children, young people, their friends and families to interact with people from different backgrounds and build positive relations, including: links with different schools and communities; the provision of extended services; and opportunities for pupils, families and the wider community to take part in activities and receive services which build positive interaction and achievement for all groups.

Under statutory duty, Ofsted Section 5 inspection evaluates community cohesion in response to the question, How well does the school contribute to community cohesion? 

Judgements are made from inadequate (4) through to outstanding (1) based around three key questions:

· What do you know about the context of your school in respect of community cohesion? (Schools must show that they have considered the context in all three strands of faith, ethnicity and culture and socio-economic factors; they must have contrasted the school community with local and national communities.)

· Have you planned and taken an appropriate set of actions to promote community cohesion? (Schools should have plans in place, clearly based on their understanding or analysis of the school’s context and priorities; they must include planned actions for outreach.)

· What impact are you having? (Schools should be able to demonstrate evidence of impact – covering faith, ethnicity and culture, and socio-economic factors; there should be evidence that the school is having an impact on its own community.)

SIAS inspection, however, evaluates how well the school’s distinctive Christian character and values ensure the development and achievement of the whole child or young person.  Under the first SIAS Key Question, How well does the school, through its distinctive Christian character, meet the needs of all learners? the supplementary questions address aspects of community cohesion as defined in the DCSF guidance:
· How well do the school’s Christian values have an impact on all learners and enable them to flourish as individuals?

· How well does the Christian character support the spiritual, moral, social and cultural (SMSC) development of all learners whether they are Christian, of other faiths, or of none?

· How well does the Christian character of the school prepare learners to become responsible citizens?

· How well do Christian values motivate the relationships between all members of the school community?

· How well is the spiritual development of learners enhanced by the school environment?

Under the fourth SIAS Key Question, How effective are the leadership and management of the school as a church school? the last supplementary question also addresses community cohesion as defined in the DCSF guidance:
· How effective is the partnership between the school, the church and the wider community, including the parents?

Whilst gathering evidence on these questions, inspectors will be weighing in their evaluation some core elements of community cohesion.  With SIAS inspection community cohesion is to be seen as one outcome of the effectiveness of the school’s distinctive character and not as a separate aspect of the inspection.  Inspectors should, therefore, make reference to community cohesion as a strand of evidence within their evaluation of the relevant Key Question.  

In the third Key Question (only inspected in VA schools and Academies), How effective is the religious education?, there is a supplementary question which specifically addresses community cohesion:

· How well does the school promote community cohesion through an understanding and respect for diverse faith communities?

It is here that inspectors have a specific sub-judgement to make on community cohesion.  

Summary

In all SIAS inspections inspectors are asked to include aspects of community cohesion, where appropriate, as part of the evidence in support of evaluation of the impact and effectiveness of the school as a church school.  Inspectors should not expect to see any extra self-evaluation material beyond the SEF on community cohesion in a church school.  Inspectors are NOT required to make headline judgements or write paragraphs on community cohesion as such – that is Ofsted’s duty.  

The National Society guidance is:

1. Use evidence on community cohesion within the broader SIAS evaluation

2. Link evidence on community cohesion to the impact of Christian values and character

3. Keep the inspection focused on the SIAS Key questions as set out in the NS Revised Framework 2009

U7.5 Ofsted Inspection Arrangements from September 2009

All maintained schools will have been inspected at least once, under section 5 of the Education Act 2005, by August 2009

Current regulations require that each school inspected under section 5 shall be inspected thereafter within five years from the end of the school year in which the last inspection of the school took place. Therefore, those schools that were inspected during 2005/6 must be inspected again under section 5 by the end of 2010/2011 school year.

There are some exceptions to the normal cycle. Schools which were given a notice to improve will receive a monitoring visit 6-8 months after the inspection which made them subject to a notice to improve, and be re-inspected under section 5 after 12 to 16 months. 

Schools in special measures receive a first monitoring visit 4-6 months after the inspection which placed them in special measures. Inspectors continue to monitor the school, usually three times a year until it is removed from special measures or until it is re-inspected under section 5 after 24 to 28 months, whichever is sooner. 

All schools which were subject to special measures are inspected 24-28 months after being removed from the category. Schools may also request an early re-inspection.

Reminder: Advance Notice of Section 5 Inspection 

Dioceses should continue to plan inspections on the basis of the advance notice dates provided by the National Society/RISPS.
Dioceses should never contact schools about impending Section 48 inspections before hearing from the RISP concerned.
Some inspections are deferred for various reasons and this could lead to schools being informed of the Ofsted Section 5 inspection in advance of the official notification. Where this occurs the diocese concerned could have advance notice withdrawn by Ofsted and may in due course lead to a suspension of the whole national protocol.

The National Society asks all dioceses to ensure that this protocol is strictly observed.

When RISPs fail to keep dioceses informed of inspections or changes to inspection schedules please inform Nick McKemey immediately and he will take the matter up with Ofsted.
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