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Learning and Teaching Charts

Learning and Teaching Charts

Purpose

The learning and teaching charts offer suggested teaching content for the six major world religions.  They should be used in conjunction with the programmes of study for key stages 1-4 which are set out in Section 1.  They are not intended to be followed slavishly.  Ideas in the learning and teaching charts are designed to provide teachers with starting points to facilitate planning, teaching and assessment.  Schools are not expected to cover all the material in the charts.  Originality and creativity are to be encouraged and where schools can develop their own approach to meet syllabus requirements this will be a positive development.

The Anglican Dimension

The learning and teaching charts provide schools with support material designed to enrich learning and teaching about and from Christianity.  Material is not intended to be additional.  The suggestions offer a distinctive emphasis which should enable Voluntary Aided schools to demonstrate that religious education is taught in accordance with the principles and practices of the Anglican tradition.

Learning and Teaching Charts for the 

Anglican Dimension

THE ANGLICAN DIMENSION : PRIMARY PHASE
KEY IDEAS:  The Anglican Church
                                            Belonging to the Anglican Family 
	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:
1.Describe what happens at an Anglican ceremony of infant baptism and reflect on what it means to belong to the Anglican family
2. Outline and  name the key events in the Anglican year and identify how these are reflected in church decoration and vestments
3.Demonstrate familiarity with some key aspects of Anglican Worship
4.Describe the main features of a Cathedral and reflect on its role in the community as an important place of Christian worship
	Pupils could encounter:
Visit to a local parish church
· layout of church building
· meet the  vicar
· look at the font and baptismal register
· introduction to main parts of service promises made by parents and godparents; words used by vicar and responses of congregation; use of special objects, eg candle
The Anglican Year
· Advent - Purple; Christmastide - White/gold; Epiphany - White and Gold; Lent - Purple;  Eastertide - White/Gold; Ascension -  White/Gold; Whitsun - Red ; Trinity - Green
· clergy vestments
Anglican Worship
· The Book of common prayer and  the Alternative Service Book
· names of special services, eg Holy Communion, The Eucharist, Matins, Evensong
· main parts of an Anglican service, eg hymns and psalms, readings from the Bible, prayers - the Lord’s Prayer and the Blessing, sermon
Visit to a local Cathedral
· history of a local Cathedral
· the Cathedral as the Bishop’s Church, the cathedral - the Bishop’s throne
· the cathedral as a magnificent building and as an important place of Christian worship
· some special events which take place in the Cathedral, eg ordination, civic events, etc 
	As a result of work carried out pupils might be able to:
· Reflect and talk about their own baptism
· Role play a baptism
· Write a set of statements: 
    “a godparent is           someone who...”
· Make a colour wheel showing the Anglican year 
· design posters to give visitor information on key Anglican festivals
· Make a collage showing vicar in appropriate vestments and write some prayers
· Plan a service for a special occasion in an Anglican Church
· Creative work, eg poetry, art work to express their own feelings about why the Minster is a special place
· Design a stained glass window to commemorate a special event or person and explain its design 


THE ANGLICAN DIMENSION : SECONDARY PHASE
KEY IDEAS: THE ANGLICAN COMMUNION
Anglican Churches in the Contemporary World
	Learning Objectives
	Suggested Teaching Content
	Learning Activities

	Pupils should be able to:
1.Demonstrate knowledge  of  this development and  variety of Anglican churches in Britain and across the world
2.Comment and reflect on differences in patterns and styles of worship in Anglican churches in Britain and in selected countries across the world 
3.Discuss and respond to a range of contemporary issues which face the Anglican Church today
4.  Reflect on ways in which the Anglican Church celebrates rites of passage.

	Pupils should encounter:

 A Brief History of the  developments of the Anglican Church
· The development of Protestantism
· The split from Rome - The Established Church in England
· The spread to other countries and the development of the Anglican communion including, the Church in Wales, the Church in Ireland, the Episcopal Church in Scotland, and in the USA, Anglican churches in Europe, Australia, Asia and South America
       Worship Traditions
· the Anglo - Catholic tradition
· the Evangelical tradition
· the Charismatic tradition
      Contemporary Issues
· women’s ordination
· the ecumenical movement and relationships with other Christian denominations
· inter-faith dialogue
· dis–establishment
· Rites of Passage
· weddings, funerals
· baptism
· confirmation
· marriage
· death
	· identify Anglican Churches on a world map
· write an e mail from a member of a Church of England  congregation trying to set up a link with a member of the Anglican communion in a different part of the world
· write a newspaper article reporting on Sunday worship at a local Anglican church 
· design a prospectus on behalf of a local Anglican Church
· prepare a set of interview questions designed to ascertain what kind of worship characterises worship at the local Anglican church and interview vicar and/or members of the local congregation
· prepare speeches for both sides of a debate on either
· dis-establishing the Church of England, women’s ordination or unity between Anglicans and Methodists - hold the debate.
· I want to be confirmed………- a personal response
· Debate, arguments for and against marriage in church
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CHRISTIANITY

Learning and Teaching Charts

Key Stages 1 - 4
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FRAMEWORK FOR 

TEACHING ABOUT CHRISTIANITY

BIBLE:

Revelation, God revealed through the Bible

Authority, the Bible as a source of inspiration and guidance for Christians, the central place of the Bible in Christian tradition

JESUS:

Incarnation, the birth of Jesus reflecting God’s presence in the world, the human and divine natures of Christ, Jesus as within and beyond a point in history

Salvation, the purpose for which Jesus came, a new beginning as a result of Jesus’ death and resurrection

Eternal Life, a new dimension experienced in relationship with Christ

GOD:

The nature and activity of God, Christians call God Father and Creator because God loves, cares and has authority; God made and cares for the world

Trinity, belief in God as Three and One, Father, Son and Holy Spirit

WAYS OF LIFE:

Discipleship, following Jesus, living by Christian values, personal commitment through witness and obedience to God

The Kingdom of God, through following the example of Jesus spreading the Kingdom of God on earth

Relationships, made in God’s image, the perfect relationship between God and humanity and its loss, the possibility of redemption and a restored relationship

CHURCH:

The Body of Christ, belonging to the Christian Community, unity and diversity, one family with many branches, the worldwide family of Christians

Worship, prayer, festival, sacrament, the Holy Spirit in the Church as the continuing presence of God, forms of worship

CHRISTIANITY   -  THE BIBLE  :   KEY STAGE ONE

KEY IDEAS:  The Bible as a special book

A Book used in special ways

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Demonstrate awareness that the Bible is a special book for Christians

2. Recognise and respond imaginatively to Bible stories

3. Retell some aspects of the Christmas and Easter Stories
	Pupils could encounter:

Something special:
· bring in a treasured item;

· stillness exercise, focusing on special object

The Bible as a special book:
· make a display of Bibles

· encourage pupils to feel, touch, look at different Bibles

· the Bible used in school - in Collective Worship, in church

Special Stories:
· stories about Jesus helping and welcoming people {the sick, the sad, the lonely, children}

· stories about creation and beauty of the natural world
The Christmas Story:
· the journey to Bethlehem

· the visit of the shepherds 

· the visit of the wise men

The Easter Story:
· Jesus in Jerusalem riding on a donkey;

· Good Friday - a sad time when Jesus dies;

· Easter Day - a happy time when Jesus came back to life 

· signs of new life in the world around us


	Pupils could, for example:

· Talk about how they treat their special object: why it is special

· Respond to adults and children reading from the Bible

· Choose and illustrate a favourite Bible story and talk about their choice

· Reflect on the ways in which stories they have heard relate to their own experiences, circumstances and feelings

· Illustrate aspects of the Christmas story which they think are special

· Talk about aspects of the Christmas story which tell us that Jesus was a special baby

· Make a collage of Palm Sunday and talk about why people were happy

· Talk about their own experiences of new life and new beginnings




CHRISTIANITY   -    THE BIBLE   : KEY STAGE TWO

KEY IDEAS:  The Bible as an important book for Christians

Using the Bible in Worship

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Demonstrate awareness of how the Bible developed

2. Use the contents page to find different books in the Bible

3. Demonstrate some understanding of the role of the Bible in Church and in the lives of Christians

4. Reflect and respond imaginatively to biblical materials


	Pupils will encounter:

What is the Bible?
· Old and New Testaments

· the Bible as a library of different books

The translation and transmission of the Bible:
· monks and manuscripts

· the Bible in print authorised versions

Using the Bible:
· in school, in Church at special times

· for private reading

· as a guide for Christian belief and life

Stories from Old and New Testaments:
· key figures and leaders

· stories about key events in Jesus’ life

· stories Jesus told


	Pupils could, for example:

· Make a Bible library-identifying different types of writing, e.g. letters, history, poetry

· Make their own decorated manuscript of a passage from the Bible

· Meet local Christians and ask appropriate questions about how they use the Bible and why it is important to them

· Retell a New Testament story from the perspective of a key character

· Reflect on aspects of stories Jesus told and relate these to their own experience




CHRISTIANITY  -  THE BIBLE  : KEY STAGE THREE

KEY IDEAS:  The central place of the Bible in the development 

of the Christian Tradition

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Demonstrate knowledge of the historical background and chronology of the Bible

2. Explain the differences between types of literature found in the Bible

3. Demonstrate developing knowledge and understanding of the importance and use of the Bible in the lives of believers

4. Respond constructively to biblical material and reflect on its relevance to Christians today


	Pupils could encounter:

The development of the Bible:
· from the oral to the written tradition

· Hebrew, Greek, Aramaic origins

How the Bible is put together:
· structure

· various literary forms

· how different forms of writing are used to express key ideas and beliefs

The Bible’s central importance: 

· as a record of the development of Christianity (and Judaism)

· as a source of personal 

devotion and inspiration

· as a guide for Christians in different denominations

Biblical material:
· examples of Old Testament prophets, their call, message and concern for justice

· accounts of the early life of the Christian Church

· the use of Biblical material to support Christian action today


	Pupils could, for example:

· Produce a newspaper article on finding the Dead Sea Scrolls

· Look up different Bible passages and identify different types of writing

· Give reasons why the Bible is important from the perspective of a believer

· Compare and contrast the ways in which the Bible is used in two different denominations

· Design a publicity leaflet for promoting a ‘house group’ in the early church

· Design a leaflet explaining how the Bible can speak to issues of social justice today




CHRISTIANITY  -  THE BIBLE  :  KEY STAGE FOUR

KEY IDEAS: Interpretation of the Bible

Application of the Bible

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Relate the Bible to Christian belief and practice today

2. Demonstrate understanding of the main ways in which Christians understand and apply the Bible

3. Articulate and support a personal stance towards the Bible


	Pupils could encounter:

Christian perspectives on the Bible:

· common ground, belief in the Bible as ‘the word of God’ 

· diverse viewpoints

- the same event interpreted 

  differently

- different views about language

  give rise to various

  interpretations

- literalism

- interpretation in context and

  relevance for today

 Applying the Bible:
· in its cultural context

· in the modern world

Views of individuals both Christian and non-Christian towards the Bible


	Pupils could, for example:

· analyse ways in which the same events are reported differently in different newspapers

· examine key Bible passages and consider different interpretations, e.g. creation, miracles

· interview Christians about their attitudes to the Bible

· prepare a short personal response on the relevance of the Bible in today’s world




CHRISTIANITY  -  JESUS  :  KEY STAGE ONE

KEY IDEAS: Jesus a Special person for Christians

Jesus a Special person who helped others

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Demonstrate familiarity with some aspects of the life of Jesus

2. Listen and respond to stories about Jesus

3. Show some understanding that for Christians Jesus is special


	Pupils could encounter:

His birth:
· preparation for a special event

· the journey to Bethlehem

· visit of the wise men

His boyhood:
· parents and home life

 His life:
· his death and coming back to life

· Palm Sunday, Good Friday (a sad time for Christians), Easter Sunday (a happy time with a special celebration)

Stories about Jesus:
· helping and caring for others

· friendships and relationships with others

· friends and followers of Jesus

Jesus as a special person:
· at home

· in the community


	Pupils could, for example:

· Listen and think about the stories of Jesus’ birth

· Talk and write about Jesus as a boy

· Talk about why Easter is a happy time for Christians

· Illustrate a story about Jesus helping others

· Talk about why Jesus is Special

· Think about ways in which they can be helpful to each other




CHRISTIANITY  -  JESUS  :   KEY STAGE TWO

KEY IDEAS: Key events in the life of Jesus

Jesus as important for Christians

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Demonstrate knowledge of the sequence of some key events in the life of Jesus

2. Demonstrate understanding of some aspects of Jesus’ teaching

3. Demonstrate understanding of the importance of Jesus for Christians
	Pupils could encounter:

His birth:
· preparation through Advent

· extend knowledge of Christmas story - Zachariah and Elisabeth presentation of the baby Jesus in the Temple

· explore the feelings of key figures in the Christmas story

Jesus’ life and work:
· Temple visit age 12

· baptism

· he healed people

· he cared for the unpopular in society - tax gatherers - lepers

His death and resurrection:
· sequence of events, Palm Sunday, Holy Week, Good Friday, Easter Day

Jesus the teacher:
· he told special stories to teach people - parables

· he talked about God and how people should live

New Testament times:
· calling his disciples

· the effect on those he met

For Christians today:
	Pupils could, for example:

· Outline in picture sequence the events of the Christmas story

· Write creatively expressing the feelings of a shepherd, wise man or other key character at Jesus’ birth

· Write a thank-you letter from someone Jesus helped

· Develop a diary to record the events of Holy Week

· Retell a parable and explain its meaning

· Talk to Christians and explore why Jesus is important to them




CHRISTIANITY  -  JESUS  :  KEY STAGE THREE


KEY IDEAS: Jesus: Human and Divine

The Purpose for which Jesus came

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Begin to evaluate the various sources of evidence about the life of Jesus

2. Demonstrate understanding of some key Christian beliefs about Jesus

3. Discuss ways in which Christians respond to the life and teachings of Jesus


	Pupils could encounter:

The Jesus of history:
· the evidence of the gospels

· contemporary evidence - Josephus, Tacitus

The Christ of faith: 

· stories which illustrate what people believed about Jesus - his divinity and humanity

· beliefs about the crucifixion and resurrection

The Jesus of experience:
· in the days of his ministry on earth - responses to his

 parables, sayings, teachings

· the challenge of Jesus to people he met and healed

· the impact of the life of Jesus on Christians today


	Pupils could, for example:
· Compare and contrast gospel narratives about the same event, e.g. birth stories

· Write about Jesus from the perspective of one of  His disciples, e.g. Peter

· Develop a series of “interview” questions to put to one of Jesus’ followers

· Research the story of a modern person whose life was changed by following the teachings of Jesus

· Talk about how paintings/music/poetry or other creative media convey beliefs about Jesus
· Devise their own music, poem, picture, piece of prose to convey a particular belief about Jesus and explain the message behind it


CHRISTIANITY  -  JESUS  :  KEY STAGE FOUR


KEY IDEAS: The Person and the Authority of Jesus

Eternal Life

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Identify and explain Christian viewpoints on the person and authority of Jesus

2. Explain how perception of Jesus’ person and authority are expressed by Christians today

3. Reflect on the Christian belief about eternal life as an expression of belief in Jesus


	Pupils could encounter:

Authority:
· as experienced in their own lives

· key ideas which express the authority of Jesus, e.g. Son of God, Son of Man, Saviour, Christ

J  Jesus in Christian Experience:
· ways in which Christians today express their beliefs through creedal statements and individual faith commitments

· the stories of some contemporary Christians

· contemporary expressions of beliefs about Jesus by Christian artists, musicians, poets, writers, etc

Life after death:
· Jesus’ teaching on eternal life

· the beliefs of the early Christians about the return of Jesus

· contemporary perspectives on eternal life


	Pupils could, for example:

· Discuss authority figures in their own lives

· Look at extracts from the Nicene and Apostles Creed and talk about what they say about the authority and person of Jesus

Respond to:

· Contemporary expressions of beliefs about Jesus through book review, film review, etc

· Listen to contemporary Christian music and talk about their own response to it

· Read poetry/prose, e.g. Narnia Chronicles and discuss the message these attempt to convey about the Christian belief about eternal life


CHRISTIANITY  -  GOD  :  KEY STAGE ONE

KEY IDEAS: God as Creator, loving and caring

Praying to God: listening, learning, saying

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Respond thoughtfully to basic ideas about God as Creator

2. Recognise some key Christian prayers and begin to know when they are used

	Pupils could encounter:

Exploring ideas about God through story:

· Old Testament stories which show that God created, cares for and loves people

· fiction stories linked to the theme ‘we are all special’

Exploring ideas about God through creation:

· look at things children have made and talk about 

· the experience of creating

· encounter the beauty of the natural world

· uniqueness and value of self

Prayer:
· talking and listening to friends

· talking and listening to God

Listening to and learning
some prayers:
· graces

· prayers to say thank you and sorry

· prayers for others and for self

· silent prayers


	Pupils could, for example:

· Retell a favourite story which shows how God cares for and loves people

· Produce creative work and talk about how they felt when doing it

· Reflect on feelings of awe, wonder and mystery in relation to the natural world

· Complete some simple ‘I am’ sentences to say why they are special

· Compose simple grace or thank you prayer

· Listen to The Lord’s Prayer (spoken or sung) possibly different arrangements, e.g. Caribbean

· Be still and reflect on their own thoughts




CHRISTIANITY  -  GOD  :  KEY STAGE TWO


KEY IDEAS: Different aspects of God’s character

How and why people pray

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Describe what God is like

2. Begin to think about aspects of God’s character and ways in which these are communicated through symbols

3. Identify different ways of praying and the reasons for praying

	Pupils could encounter:

God - Creator and Provider:
· explore ideas about who provides for us at home and school

· stories about God providing for people, e.g. for the Israelites in the wilderness through nature (His creation)

Some other aspects of God’s character:
· titles and names - what they say about people

· titles and names which describe God, e.g. Father, Shepherd, Shield, Rock

Use of Symbols:
· symbols in everyday life

· symbols associated with different aspects of God;          the cross (the love and forgiveness of God);                 fire (a powerful God)

Different types of prayer :

· praise, thanks, petition (asking) and forgiveness

· different ways in which Christians pray, e.g. in differing places (Church, home)

· different postures, e.g. kneeling, bowing the head, hands together

· extend knowledge of prayers, e.g. The Lord’s Prayer, prayers of  St Francis, prayers from different cultures


	Pupils could, for example:

· Discuss ways in which people provide for them at home and school

· Write a short poem - 

‘God is’

· Design their own symbol to describe an aspect of God

· Write prayers for different purposes

· Draw and label some different aids to prayer, e.g. icons, the rosary, candles, incense and talk about how they are used

· Make a class book of famous/favourite Christian prayers.




CHRISTIANITY  -  GOD  :  KEY STAGE THREE

KEY IDEAS: Belief in God - as three in one 

Prayer as a means of exploring the inner self

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Discuss some key beliefs about God

2. Know that there are different forms and approaches to prayer

3. Reflect on prayer as a means of exploring the inner self


	Pupils could encounter:

Christian belief about God - as three persons in one God:
· how people can see or describe the same person or event from different perspectives

· Christian beliefs about the Trinity, Father as Creator of all things, Jesus as God coming into the world, Holy Spirit as God’s presence and power everywhere

· Christian belief about God as being involved in every aspect of life
Ways in which Christians communicate  with God:
· private prayer/public prayer

· the life of prayer, e.g. living in a Christian order or community

· silent prayer, prayer as meditation, contemplation

· key Christian prayers

Experiences of prayer:
· in their own lives

· in the lives of Christians past and present

· as a means of expressing common feelings, e.g. national mourning


	Pupils could, for example:

· Write about a person or event from a range of perspectives, e.g. a thunderstorm from the perspective of a scientist, meteorologist, journalist, etc

· Design their own logo for the Trinity

· Interview Christians about their beliefs concerning the presence or absence of God in modern day affairs

· Explain the meaning behind some key phrases in the Lord’s Prayer

· Discuss what constitutes an answer to prayer

· Be still and contemplate - express their thoughts and feelings through creative and other media

NB privacy must be protected




CHRISTIANITY  -  GOD  :  KEY STAGE FOUR


KEY IDEAS: Different expressions of God 

Evidence for God

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Discuss the different ways in which Christians express beliefs about God

2. Demonstrate knowledge of the main sources of evidence which Christians use to argue for the existence God

3. Reflect on, and respond constructively to, different forms of Christian religious experience


	Pupils could encounter:

Communicating ideas about God:
· the limitations of human language

· the value of metaphor, allegory and symbol to express ideas about God

Sources of evidence:
· the Bible

· teaching of the Church

· human experience and reason

· the natural world

How Christians experience God:
· as individuals through, e.g. conversion, visions, healing, meditation, revelation

· in groups through, e.g. the charismatic experience


	Pupils could, for example:

· Use words, pictures or a story to express something which is difficult to explain, e.g. explaining what electricity is to a young child

· Articulate a personal view on the existence of God with reference to the sources of evidence used by Christians

· Research the life of a Christian past or present

· Present a personal opinion on the validity of different 

kinds of Christian religious experience




CHRISTIANITY - CHRISTIAN WAYS OF LIFE : KEY STAGE ONE

KEY IDEAS: A Special Way of Life

Christians live their lives in Special Ways

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Recognise that Christians try to follow Jesus’ example

2. Demonstrate familiarity with some key Christian values which influence how Christians live their lives 


	Pupils could encounter:

Stories about Jesus:
· stories which show Him helping and caring for others

Other stories:
· stories about Christians who help people 

· stories about people who lived their lives in a special way

Christian values:

· caring and thinking of others

· co-operating with others 

· loving and being loved 

· forgiving and being forgiven

· telling the truth

· keeping promises

· being honest

· loving the sad or unpopular


	Pupils could, for example:

· Retell a favourite story about Jesus which shows Him helping and caring for others

· Talk about why characters in stories act in certain ways

· Reflect on their own actions and behaviour

· Talk about ways in which as individuals or as a class they care for others




CHRISTIANITY - CHRISTIAN WAYS OF LIFE : KEY STAGE TWO

KEY IDEAS: Following Jesus - A Special Person

Living by Christian Values

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:
1. Identify ways in which Jesus set Christians an example of how they should live

2. Demonstrate knowledge of teaching in the Bible which helps Christians in their lives

3. Reflect on ways in which Christian belief has made a difference to the lives of individuals


	Pupils could encounter:
Stories about Jesus:
· valuing people and responding to their needs

· the sick, outcast 

· people who had done wrong

· children

· stories in which Jesus talked about being His follower

      - Zacchaeus

      - the rich young ruler

Bible teaching:

· The Ten Commandments

· stories in the Old and New Testament concerned with relationships

· Jesus’ teaching

   - love God, love your

      neighbour

   - forgiveness

Stories of Christians past and present:

· Mother Teresa

· Dr Barnardo

· local people in the Christian Community


	Pupils could, for example:
· Discuss how people felt when they met Jesus

· Role play - Story of Zacchaeus

· Draw up their own code of behaviour for: 

· Class

· School

· Family

· Devise guidelines for being a “good neighbour”

· Talk and write about something which has made a difference in their own lives




      CHRISTIANITY  -  CHRISTIAN WAYS OF LIFE  :  KEY STAGE THREE

KEY IDEAS: Living in God’s Image

Christian commitment

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:
1. Reflect on and respond thoughtfully to the Christian belief about being made in God’s image and its implications for ways of living

2. Show understanding of the importance of personal commitment for Christians


	Pupils could encounter:
The Christian view of creation:
· creation is good

· everyone is unique

· able to make choices (free will)

· people are created for a purpose, to live in relationship with God

· people chose to turn against God (sin) and broke the relationship

· Christ bridged the gap between God and people to restore the relationship

Exploring commitment:
· what is important to pupils?

· how do we express our commitments and loyalties

· standing up for what you believe

· examples of Christians who have ‘stood up for their beliefs’

· expressions of Christian commitment to faith, e.g. confirmation, adult baptism

· the committed life – vocation; lifestyle; values; at odds with society?


	Pupils could, for example:
· Discuss the idea of ‘being unique’ and express thoughts in prose/poetry

· List examples of ways in which human beings have ‘spoiled’ the ‘good creation’ described in the biblical story

· List ways in which human beings can ‘preserve’ this ‘good creation’

· Explain what is meant by “a Christian vocation”




CHRISTIANITY - CHRISTIAN WAYS OF LIFE : KEY STAGE FOUR

KEY IDEAS: Living in Obedience to God Expressing Responsibility

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:
1. Explain the Christian view about the purpose of life

2. Evaluate a variety of Christian viewpoints on moral or social issues


	Pupils could encounter:
Purpose of life:
· different images of life - a winding road, an hourglass etc

· the Christian view of the purpose of life as living in obedience to God, following the example of Jesus

· taking responsibility to spread God’s Kingdom on earth through evangelism, service, involvement in public life to bring about change

Christian perspectives on key issues:
· how Christians decide what is right and wrong

· how and why Christians differ

· is there one Christian perspective?


	Pupils could, for example:
· Select ‘an image of life’ which fits their own perspective on the purpose of life and explain why

· Prepare a project file on the life of a Christian who worked for social change and suffered for it

· Write 2 letters to a newspaper each expressing a different Christian view on a social/moral issue, e.g. abortion




CHRISTIANITY  -  THE CHURCH  :  KEY STAGE ONE

KEY IDEAS: The Church as a special place for Christians





Belonging to the family of the Church

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:
1. Recognise some key features of a Church

2. Think about the Church as a special place for Christians and reflect on their own feelings

3. Begin to understand that people belong to the Church and are welcomed through special ceremonies


	Pupils could encounter:
A visit to a Church:
· focus on special features, e.g. altar, windows, font, spire

· look at pictures of different churches - focus on shape pattern, external and internal

Special places:
· in their own experience

· stories about special places

· people for whom the Church is special

· special events which happen in a Church, e.g. weddings, funerals

· special times in Church, e.g. Harvest, Christmas, Easter

Belonging:
· belonging to the family at school and home

· welcoming new babies at home - gifts, presents

· welcoming new babies into the Church

· baptism ceremony

· gifts given to new babies in Church - candle, certificate


	Pupils could, for example:
· Make models of churches

· Draw and name key features inside a church

· talk about their own special places

· talk about how they felt inside the Church and express their thoughts through creative work

· meet with Christians, e.g. Vicar, and ask appropriate questions about what they do in Church and why Church is special

· role play

· baptism ceremony

· make a ‘Christening card’




CHRISTIANITY  -  THE CHURCH  :  KEY STAGE TWO

KEY IDEAS: Belonging to the Church Community, 

Worship in the Church

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:
1. Recognise that there are similarities and differences between Christian churches

2. Explain why the Church is important for Christians

3. Begin to understand that Christians worship in a variety of ways
	Pupils could encounter:
Local Christian churches:
· compare and contrast buildings internally and externally

· look at old and new buildings

· ways in which people worship - how this is reflected in the style of building

· special objects, symbols and their use

People who go to Church:
· their roles and responsibilities

· what people do in Church - sing, pray, celebrate

· links between the Church and the local community - mother and toddler groups, lunch clubs, group for children, adults, etc

· celebrating key events in the Christian year - different ways in which Churches celebrate, e.g. Ascension, Pentecost, All Saints/All Souls, Lent

Styles of Worship
· prayer - silent prayers set prayers, ‘free’ prayer

· hymns/music-choirs

· use of the Bible

Christian worship in other parts of the world eg, Caribbean, Eastern Orthodox


	Pupils could, for example:
· Draw a ground plan for the inside of a Church they have visited

· Write short descriptions of two different churches they have visited

· Draw a special object found in a church and explain its use

· Interview people who attend Church

· Make a poster advertising the activities of one Church

· Devise a set of questions to find out why people go to Church

· Make a colour wheel to show the cycle of the Church year

· Write a prayer or compose some music for a special event in Church




CHRISTIANITY  -  THE CHURCH  :  KEY STAGE THREE

KEY IDEAS: The Church as a Faith Community

Unity and Diversity

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:
1. Demonstrate knowledge 

of key events in the    development of the Church

2. Identify some variations in

practice according to denomination

3. Reflect on the significance 

of worship for Christians


	Pupils could encounter:
Historical Snapshots:

· beginnings - early church

· Christianity comes to Britain

· The Reformation, changes in religious belief and practice

· new denominations, e.g. Wesley/Methodism

Denominations:
· choose one or two Christian denominations

Consider:

- shared beliefs and practice

- different emphases in beliefs

  and practice

- look at similarities, differences

  in relation to key practices,

  e.g. the Eucharist, baptism,

  worship and festivals

Worship as Something which really matters to Christians:
· different styles of worship within and across denominations

· worship in the wider Church community, e.g. Taizé, Iona, Charismatic

· worship as a means by which Christians express their devotion to God

· the importance of Sunday


	Pupils could, for example:
· Produce a time line showing key stages in the development of the Church

· Produce a newspaper article about the development of a new group/denomination of the Church

· Discuss the consequences of unity and difference within a group

· Develop a mini-project on the development of one Christian denomination 

· Write about a Christian belief or practice from the perspective of a member of a particular denomination

· Plan the music for an act of Christian worship to mark an event of national significance - celebratory or as an expression of sorrow

· Investigate how a poem, prayer, hymn, expresses Christian understanding of worshipping God

· Put forward the arguments for and against keeping Sunday special as a ‘day of worship’



CHRISTIANITY  -  THE CHURCH  :  KEY STAGE FOUR

KEY IDEAS: Belonging to the Church World-wide 

Forms of Worship

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:
1. Demonstrate understanding of factors which unite and divide the Christian churches as a world-wide community

2. Identify connections between Church Worship and the cultural context


	Pupils could encounter:
Christian churches in different geographical areas:

Churches coming together:
· the ecumenical movement - local expressions - worldwide expressions, e.g. Corrymeela, World Council of Churches

The key strands:
· Orthodox, Roman Catholic, Protestants 

· key historical events in their development

· main differences

Worship and Culture:
music, dance, style of preaching in different cultures, e.g. African, South American, Caribbean 


	Pupils could, for example:
· Study a particular ecumenical project in their locality

· Develop a project file on a Christian Church in a non-European country

· Produce a poster to illustrate how a Christian festival is celebrated in Churches in different cultural contexts, e.g. Christmas, Easter

· Create a logo to express the idea “one Church but many Churches”




CHRISTIANITY - KEY TERMS
Definitions are taken from ‘The Glossary of Terms’  (SCAA 1994).  Literal translations into English are printed in italics.

ADVENT
Coming.  The period beginning on the fourth Sunday before Christmas (40 days before Christmas in the Eastern Orthodox tradition).  A time of spiritual preparation for Christmas.

ANGLICAN
Churches in full communion with the See of Canterbury.  Their origins and traditions are linked to the Church of England, and are part of the Anglican Communion.

APOCRYPHA
Books of the Old Testament that are in the Greek but not the Hebrew Canon.  Some Churches recognise the Apocrypha as part of the Old Testament Canon.

ASCENSION
The event, 40 days after the Resurrection, when Jesus ‘ascended into heaven’ (see Luke 24 and Acts 1).

ASH WEDNESDAY
The first day of Lent.  In some Churches, penitents receive the sign of the cross in ashes on their foreheads.

ATONEMENT
Reconciliation between God and humanity restoring a relationship broken by sin.

BAPTISM
Rite of initiation.  It involves the use of water for immersion, sprinkling or pouring of water.

CANON
The accepted books of the Bible.  The list varies between
(SCRIPTURE)
denominations.

CATHOLIC
(i)         Universal.

(ii) Often used as an abbreviation for Roman Catholic.

CHARISMATIC
A modern movement within the Church, emphasizing spiritual gifts, such as healing or speaking with tongues.

CHRIST
The anointed one.  Messiah is used in the Jewish tradition to refer to the expected leader sent by God, who will bring salvation to God’s people.  Jesus’ followers applied this title to Him, and its Greek equivalent, Christ, is the source of the words Christian and Christianity.

CHRISTMAS

Festival commemorating the birth of Jesus Christ (25 December, 



in most Churches).

CREED
Summary statement of Christian beliefs, often today recited  worship, especially the Apostles’ and Nicene Creeds.

EASTER
Central Christian festival which celebrates the resurrection of Jesus Christ from the dead.

ECUMENISM
Movement within the Church towards co-operation and eventual unity.

EUCHARIST
A thanksgiving service.  It recalls the last meal of Jesus and celebrates his sacrificial and saving death, using bread and wine (also known as Holy Communion, the Lord’s Supper, Mass).

GOOD FRIDAY
The Friday in Holy Week.  Commemorates the day Jesus died on  the cross.

GOSPEL


(i) Good news (of salvation in Jesus Christ).





(ii) An account of Jesus’ life and work.

GRACE
(i) The freely given and unmerited favour of God’s love for humanity.


(ii) Blessing.


(iii) Prayer of thanks before or after meals.

HOLY SPIRIT
The third person of the Holy Trinity.  Active as divine presence and power in the world, and in dwelling in believers to make them like Christ and empower them to do God’s will.

HOLY WEEK
The week before Easter, when Christians recall the last week of Jesus’ life on Earth.

ICON
Painting or mosaic of Jesus Christ, the Virgin Mary, a saint, or a Church feast.  Used as an aid to devotion, usually in the Orthodox tradition.

INCARNATION
The doctrine that God took human form in Jesus Christ.  It is also the belief that God is active in the Church and is revealed actively in the world in situations and people.

JESUS CHRIST
The central figure of Christian history and devotion.  The second person of the Trinity.

LECTIONARY
List of scriptural passages for systematic reading throughout the year.

LENT
Penitential season.  The 40 days leading up to Easter.

LITURGY
(i)  Service of worship according to the prescribed ritual such as 

                                                          Eucharist or Evensong.


(ii) Term used in the Orthodox Church for the Eucharist.

LORD
Title used for Jesus to express His divine lordship over people, time and space.

MAUNDY THURSDAY
The Thursday in Holy Week.  Commemorates the last supper.

NEW TESTAMENT
Collection of 27 books forming the second section of the Canon of Christian scriptures.

NON-CONFORMIST
Protestant Christian bodies which became separated from the established Church of England in the 17th century.

OLD TESTAMENT
The part of the Canon of Christian scriptures which the Church shares with Judaism, comprising 39 books covering the Hebrew Canon, and in the case of certain denominations, some books of the Apocrypha.

ORTHODOX
(i)  The Eastern Orthodox Church consisting of national Churches (mainly Greek or Slav), including the ancient Eastern Patriarchates.  They hold the common Orthodox faith, and are in communion with the Patriarchates of Constantinople.


(ii) Conforming to the creeds sanctioned by the ecumenical councils, e.g:  Nicaea, Chalcedon.

PALM SUNDAY
The Sunday before Easter, commemorating the entry of Jesus into Jerusalem when he was acknowledged by crowds waving palm branches.

PAROUSIA
Presence.  The Return or the Second Coming of Jesus Christ.

PENTECOST
The Greek name for the Jewish Festival of Weeks or Shavuot, which comes seven weeks (‘fifty days’) after Passover.  On the day of this feast, the followers of Jesus received the gift of the Holy Spirit.

ROMAN CATHOLIC
That part of the Church owing loyalty to the Bishop of Rome (the Pope), as distinct from Orthodox and Protestant Churches.

REDEMPTION
Derived from the practice of paying the price of a slave’s freedom:  and so, the work of Jesus Christ in setting people free through His death.

RESURRECTION
(i)   The rising from the dead of Jesus Christ on the third day after the    

                                                           crucifixion.


(ii)  The rising from the dead of believers at the Last Day.


(iii) The new, or risen, life of Christians.

SACRAMENT
An outward sign of an inward blessing, as in baptism or the Eucharist.

SANCTIFICATION
The process by which a believer is made holy, to become like Jesus Christ.

SIN
(i)  Act of rebellion or disobedience against the known will of God.


(ii) An assessment of the human condition as disordered and in need of 

                                                          transformation.

SYNOPTIC
Having a common viewpoint.  It is applied to the presentation of Jesus’ life in the first three gospels of Matthew, Mark and Luke in contrast with that given in the Gospel of John.

TRINITY
Three persons in one God;  doctrine of the threefold being of God – Father, Son and Holy Spirit.

VIRGIN BIRTH
The doctrine of the miraculous conception of Jesus Christ by the Virgin Mary, through the power of the Holy Spirit and without the agency of a human father.
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BUDDHISM

Learning and Teaching Charts

Key Stages 1 -  4
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	FRAMEWORK FOR 

TEACHING ABOUT BUDDHISM
  BUDDHA:
Stories, his birth and upbringing, his concern to find an answer to the problem of suffering, his enlightenment.  

Images of the Buddha, communicating tranquillity and compassion, not worshipped as an idol, but as focal points to uplift the mind; offerings of  flowers, incense and light.

The place of Buddha as supreme example for his followers.

  BUDDHIST TEACHING:

Key Teaching, suffering and the end of suffering, importance of compassion, respect for all living things; Kamma, Samsara (continued rebirth), Nirvana (the state of enlightenment).  

The Five Moral Precepts, Buddhists should refrain from - harming and killing living beings - taking what is not freely given - sexual misconduct - wrong speech - taking drugs or drink that impair clarity of mind.

The Four Noble Truths, life involves suffering (dukkha) until enlightenment; 

origins of suffering lie in desire, greed and selfishness; the cessation of suffering is possible, resulting in the realisation of Nirvana; the way to the attainment of Nirvana lies in following the Noble Eightfold Path.

The Noble Eightfold Path, Right Understanding, Right Thought, Right Speech, Right Action, Right Livelihood, Right Effort, Right Mindfulness, Right Concentration.

Buddhist practice, meditation on reciting Mantras, festivals, and daily ceremonies.  

Symbols, the Lotus flower, Wheel, the Bodhi tree.

  BUDDHIST COMMUNITY:

Members of the Community, lay people and ordained (eg: monks, nuns and priests).

The Three Treasures, Buddhists seek refuge in the Buddha, the Dhamma (teaching), the Sangha (the Buddhist community).

Lifestyle, all Buddhists follow the example of the Buddha and live by his teachings.

Worldwide Community, spread of different Buddhist traditions, eg: the Theravada, Mahayana and Vajrayana (Tibetan Buddhism); new movements in the East and West.




BUDDHISM  :  PRIMARY STAGE

KEY IDEAS:  BUDDHA, WISE TEACHER

                          FOLLOWING THE EXAMPLE OF THE BUDDHA

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Re-tell key stories

about the life of the Buddha and recognise his image

2. Describe some of the ways in which Buddhists follow the example of the Buddha

3. Explain some of the Buddhist ways of living
	Pupils could encounter:

Stories:
i    His birth and upbringing as a prince;

ii   the four signs and the renunciation;

iii  years in the forest;

iv  enlightenment, teaching and death.

Image:
i    not objects of worship, but focal points which  communicate tranquillity and compassion;

ii   symbols, Bodhi Tree, Wheel and Lotus;

iii  festivals - Wesak celebrations.

Values of the Buddha’s Life:
i    people should be kind and compassionate, generous, truthful, patient;

ii   they should not hurt any living thing, steal or tell lies;

iii  stories which illustrate Buddhist values (e.g: the Monkey King.  Nalagiri the Elephant.)

The Buddhist Community:
i    made up of monks, nuns, priests and lay people;

ii   mutual responsibility;

iii  symbols - the robe, bowl, shaven head.


	Pupils could, for example:
· Listen to and respond creatively to stories of the Buddha

· Look at images of the Buddha and talk about some of the feelings they communicate

· Draw and label some symbols and explain their meaning

· Write down and illustrate some Buddhist rules for living

· Talk about the ways in which a Buddhist monk/nun/priest tries to follow the Buddha’s example




BUDDHISM  :   SECONDARY STAGE

KEY IDEAS: BUDDHIST COMMUNITY





        THE WORLD BUDDHIST COMMUNITY

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1 Outline the key elements in Buddhist teaching

2 Distinguish the different traditions within Buddhism

3 Reflect on the possible tension between the Buddhist way of life and 21st Century living
	Pupils could encounter:
Important Buddhist

Teachings (Dhamma):
i    The Four Noble Truths;

ii   The Eightfold Path;

iii  The Five Moral Precepts;

iv   Kamma (the law of cause and effect);

v    Nirvana;

vi   The purpose of meditation.

The Sangha - the Buddhist

community following the 

example of Buddha:

i    Working towards enlightenment;

ii   helping to alleviate suffering;

iii  the Sangha in different countries;

iv  rise, development and spread of different traditions, (e.g: Theravada, Mahayana and Vajrayana,);

v    New movements in East and West;

vi   Buddhist attitude to contemporary issues.


	Pupils could, for example:
· Construct a code of conduct for a Buddhist community based on Buddhist teaching

· Research the life of one contemporary Buddhist

· Write a short piece explaining why Buddhism might be attractive to a person living in the contemporary western world




BUDDHISM - KEY TERMS
Definitions are taken from ‘The Glossary of Terms’  (SCAA 1994).  Literal translations into English are printed in italics.

BODHI TREE
The tree under which the Buddha realised Enlightenment.  It is known as the tree of wisdom.

DHAMMA
Universal law; ultimate truth.  The teachings of the Buddha.  A key Buddhist term.

DUKKHA
Suffering; ill; unsatisfactoriness; imperfection.  The nature of existence according to the first Noble Truth.

GURU
Spiritual teacher, preceptor or enlightener.

KAMMA

Action.  Intentional actions that affect one’s circumstances in this and future lives.  The Buddha’s insistence that the effect depends on volition marks the Buddhist treatment of kamma as different from the Hindu understanding of karma.

MAHAYANA
Great Way or Vehicle.  Teachings that spread from India into Tibet, parts of Asia and the Far East, characterised by the Bodhisattva Ideal and the prominence given to the development of both compassion and wisdom.

NIRVANA
Blowing out of the fires of greed, hatred and ignorance, and the state of secure perfect peace that follows.  A key Buddhist term.

SAMSARA
Everyday life.  The continual round of birth, sickness, old age and death which can be transcended by following the Eightfold Path and Buddhist teaching.

SANGHA
Community; assembly.
THERAVADA
Way of the elders.  A principal school of Buddhism established in Sri Lanka and South East Asia.  Also found in the West.

VAJRAYANA
Thunderbolt; Diamond Way.  Teachings promulgated later, mainly in India and Tibet.  Another term for esoteric Buddhism.

WESAK
Buddha Day.  Name of a festival and a month.  On the full moon of Wesak (in May or June), the birth, Enlightenment and passing away of the Buddha took place.
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HINDUISM

Learning and Teaching Charts

Key Stages 1 - 4
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FRAMEWORK FOR 

TEACHING ABOUT HINDUISM
  BELIEFS:

One God, represented and worshipped through many different images (e.g: Vishnu, Krishna,      Rama, Lakshmi, Shiva, Ganesha etc).


Brahman, the ultimate reality.


Reincarnation, the cycle of birth and death.


Karma, every action produces an effect in this or a future life.


Moksha, the eventual liberation of the individual soul from the cycle of birth and death.


Dharma, sacred duty.

  FAMILY, COMMUNITY TRADITIONS:


The importance of the family, learning Hindu values in the home, love and loyalty in the extended family.


Community, the community as family.


Traditions, the family’s importance in handing on traditions, Hindus in India and Britain - maintaining family links.


Rites of Passage, Namakara (naming ceremony), Upanayana 


(Sacred Thread ceremony) weddings, funerals.


The stages of life, ashramas - and associated duties


The structure of society, expressed in varna and in caste (jati).

  WORSHIP

Puja in the home, the shrine.


In the Mandir (temple) arti ceremony, the role of divine images in worship.


Festivals, birthdays of Rama and Krishna; Raksha Bandhan; Holi; Navaratri; Divali.


Importance of pilgrimage, holy place in Britain.

  SCRIPTURES:


Names of key texts, the Vedas (including the Upanishads), 


the Ramayana, the Bhagavad Gita.  


Use of scripture, by adherents to Hinduism.  

          Stories of Krishna or Rama.

VISITING A MANDIR (A HINDU TEMPLE)

Before entering the prayer-hall shoes should be removed and stored on the racks provided.  Please enter quietly, sit on the carpeted floor with your legs crossed or with feet pointing to one side (i.e: not towards the deities).

If arti is taking place, you will be asked to stand for the main part of the worship, but you will not be expected to participate. 

In many Mandirs, prashad (a gift of the blessed food), is distributed to visitors.  This will be offered on a tray, usually in the form of sweets.  Each visitor will be asked to take one.  Either accept this, or indicate politely that you do not wish to accept.

SOME AREAS OF SENSITIVITY
The images of the deities should be referred to as ‘deities’ rather than statues or idols.  Worshippers in the Mandir (temple) regard them as divine incarnations of the one, Brahman.

HINDUISM  :  KEY STAGE ONE

KEY IDEAS:  HINDU FAMILIES

SPECIAL RELATIONSHIPS

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Demonstrate some understanding of the Hindu home as a special place for Hindu families

2. Identify the home shrine as a special place set apart in Hindu celebrations

3. Demonstrate awareness of, and respond thoughtfully to, some aspects of Hindu celebrations
	Pupils could encounter:
Hindu Homes:
i   relationships in the family (e.g: family bond between brothers and sisters expressed in festival of Raksha Bandhan, when sisters tie a Rakhi (decorative thread) on brothers’ right wrists);

ii  extended family relationships, cousin-brothers, cousin-sisters;

iii respect for grandparents, often living with family;

iv contact with other families in Britain and India.

Worship in the Home:
i   Puja (worship) in the home;

ii  the shrine; 

iii special images (murtis) to whom family offer puja;

iv offering - flowers, light, incense, food, water;

v  the Arti ceremony.

Special occasions:
i    Divali - preparation in home - cooking food, exchanging cards, welcome offered with rangoli or alpana patterns.  Decorating the home with divas (small lamps made from clay);

ii   birthdays of Rama and Krishna;

iii  stories about Rama and Krishna (e.g: the child Krishna often mischievous, but always loved).
	Pupils could, for example:
· Find out where families come from and where they have relatives

· Find out where India is

· Make Rakhis for friends

· Set up a shrine in the home corner and talk about how it would be kept in a Hindu home

· Look at and talk about artefacts, (e.g: images of the Gods and the ‘Arti’ tray)

· Talk about and explore feelings about special times in their own lives

· Make divali lamps

· Make a rangoli pattern

· Listen to and talk about stories from Hindu scriptures and look at illustrated versions of the story




HINDUISM  :   KEY STAGE TW0

KEY IDEAS:  THE HINDU COMMUNITY

HINDU TRADITIONS

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Describe some aspects of Hindu worship

2. Re-tell some well known Hindu stories

3. Explain the ways in which some Hindu festivals are celebrated

4. Reflect on what it means to have relatives in other parts of the world.


	Pupils could encounter:
Worship:

i     Puja at home and in the temple (Mandir);

ii   preparation for entering the Mandir;

iii  the role of the divine images in worship.

Stories:
i    stories of Rama’s exile and return;

ii   stories about other forms of God - Lakshmi, Ganesha, Hanuman, Vishnu;

iii  stories associated with pilgrimage (e.g: the story of the descent of the Ganges);

iv   stories associated with festivals.

Festivals:
i    Divali - stories and practice associated with the celebration in different parts of India;

ii   Holi - a popular spring festival in northern India.

Links with other families:
i    Hinduism, originally an Indian religion:

ii   Hindus live in India, Britain and other parts of the world;

iii  the importance of close contact;

iv   pilgrimages in India - Varanasi, Gangotri (source of the Ganges):

v    travel to India for a family wedding or to scatter ashes in the sacred river.
	Pupils could, for example:
· Visit a Mandir, listen to and talk about how worship is offered

· Look at images of the Gods and explore symbolism through pictures and artefacts

· Listen and respond creatively to stories from Hindu scriptures

· Role play some of the stories associated with the Gods

· Make a special food, e.g: Divali sweets.

· Role play stories connected to festivals

· Listen to and talk about stories of Krishna and the gopis (cowherds)

· Watch a video of a Hindu wedding, identify and comment on some significant features

· Talk about going on a special journey

· Look at a map of India - recognise the importance of the great rivers and talk about the idea of a sacred river


HINDUISM  :  KEY STAGE THREE

KEY IDEAS:  HINDU SOCIETY

BELIEFS, CONCEPTS AND SYMBOLS

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Explain and respond constructively to the ways in which Hindus think about and visualise god

2. Identify the Hindu sacred texts and explain how they are used by adherents

3. Describe key aspects of the Hindu way of life and explain symbols linked to life-cycle rituals
	Pupils could encounter:
God:
i    God is worshipped in diverse forms and is believed to be formless;

ii   forms include Vishnu, Krishna, Rama, Shiva, Kali, Durga;

iii  concept of avatar - especially the descents of Vishnu;

iv  aniconic symbols for God, (e.g: Om (Aum) and that of fire;

v   analogies of salt in the water, the pollen, the honey, splitting of the seed point to unity of the one and the many and the reality which is Brahman.

Sacred Texts:
i    names and nature of sacred texts;

ii   the Ramayana (Rama’s exile and return);

iii  the Puranas (the childhood of Krishna);

iv  the Vedas (descriptions of the Creation);

v    The Bhagavad Gita;

iv   the Mahabharata.

Life Cycle Rituals:
i    roles within the family based on gender and age;

ii   rites of passage: birth, initiation, marriage, funerals;

iii  four different stages of life (ashramas) and their associated duties;

iv   symbolism associated - sacred thread ceremony (entry into student stage); marriage (entry into householder stage);

v    Samskars - sacraments associated with birth and marriage.


	Pupils could, for example:
· Write a short analogy or construct a symbol followed by an explanation of how this attempts to illustrate the one and the many ‘faces’ of God

· Think about and comment on the different roles pupils play in various contexts, (e.g: the son/daughter, pupils, friend, etc).  Relate this to the way Hindus think about God

· Make a story board designed to tell a story from the sacred scriptures for a younger child

· Make a personal time line marking important events in their own lives

· Construct a personal time line for a Hindu of similar age

· Watch a video of a Hindu marriage or birth ceremony, and describe the event from the perspective of someone who is there

· Discuss the value of  having ceremonies and rituals to mark important turning points or changes in life


HINDUISM  :  KEY STAGE FOUR

KEY IDEAS:  HINDUISM IN THE CONTEMPORARY WORLD

                                 IDEAS, VALUES AND SOCIETY 

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Give an account of the historical and geographical context of Hinduism

2. Reflect on some key concepts and values which underpin Hinduism and consider the relevance of these to contemporary life

3. Reflect on the Hindu concept  of time
	Pupils could encounter:

Origins and distribution:
i    origins in India, Indus valley civilisation, the Aryans;

ii   oldest living religion in the world;

iii  Hindus in Britain today mainly from states of Gujarat, Punjab, from East Africa and the Caribbean;

iv   distinctive cultural features.

Key Ideas:

i    Ahimsa (non-violence);

ii   self-discipline, (e.g: vrat making vows - fasting);

iii  Gunas (the three strands) - sattva (goodness), rajas (passion), tamas (ignorance and sloth);

iv   Varna and Jati - key concepts in understanding caste - Varna (colour) - ideal four-fold divisions of society, Jati (birth) - complex occupational groups which developed in Indian society;

v    the four aims of life - Dharma (sacred duty)

     Artha (economic development)

     Kama (regulated sense of enjoyment)

     Moksha (release from cycle of re-births);

vi  three ways to salvation

     Karma-yoga

     Jnana-yoga

     Bhakti-yoga.

Time
i    mythological time scale of the yugas (four ages);

ii   Kali yuga (the present age)

iii  cyclical view of existence
	Pupils could, for example:

· Research one Hindu group identifying distinctive cultural features, (e.g: language, dress, food, music)

· Find out about the life of Mahatma Gandhi.  Discuss the effectiveness of his approach in his own context and its relevance for similar situations today

· Identify ‘divisions’ or groupings in a society with which they are familiar.   Discuss the view that the classless society represents an ideal

· Write down personal aims for life.  Compare these to the four aims in Hinduism

· Discuss why meditation and yoga have become popular in the West

· Explore ways in which time is used in film and literature

· Compose a myth which might provide an explanation for the beginning of time




HINDUISM - KEY TERMS
Definitions are taken from ‘The Glossary of Terms’ (SCAA 1994).  Literal translations into English are printed in italics.

AHIMSA
Not killing.  Non-violence; respect for life.

ARTHA
Economic development.  The second aim of life.

ARTI
Welcoming ceremony in which auspicious articles such as incense and lamps are offered to the deity or to saintly people.

ARYAN
Noble. Refers to those who know the spiritual values of life.  Scholars say it refers to the original inhabitants of the Sindhu region in India.

ASHRAMA
A stage of life (of which there are four)

ATMAN
Self.  Can refer to body, mind or soul, depending on context.  Ultimately, it refers to the real self, the soul.

AUM (OM)
The sacred symbol and sound representing the ultimate; the most sacred of Hindu words.

AVATAR
One who descends.  Refers to the descent of a deity, most commonly Vishnu.

BHAGAVAD GITA
The Song of the Lord.  Spoken by Krishna, this is the most important scripture for most Hindus.

BHAKTI-YOGA
The path of loving devotion, aimed at developing pure love of God.

BRAHMAN
The ultimate reality.

BRAHMIN
The first of the four varnas, the principal social groupings from which priests are drawn.

DHARMA
Religion or religious duty - literally means the intrinsic quality of the self or that which sustains one’s existence.

DIVALI
Festival of lights at the end of one year and beginning of the new year, according to one Hindu calendar.

DHOTI
A garment made of natural fibre worn by males, which covers the lower body and legs.

DURGA

GANESHA
A Hindu deity portrayed with an elephant’s head - sign of strength.

GUNA
Rope; quality.  Specifically refers to the three qualities of sattva (goodness), rajas (passion) and tamas (ignorance), which permeate and control matter.

HANUMAN
The monkey warrior who faithfully served Rama and Sita.

HAVAN
Also known as Agnihotra.  The basis of many Hindu rituals used at weddings and on other ceremonial occasions; the ceremony or act of worship in which the offerings of ghee and grains are made into fire.

HOLI 
The festival of colours, celebrated in Spring.

JATI
Caste is the usual translation, meaning occupational kinship group.

JNANA-YOGA
The path of knowledge, that aims at liberation.

KALI
Name given to that power of God which delivers justice - often represented by the Goddess Kali (a form of Durga).

KALI-YUGA
The fourth of the ages; the iron age or the age of quarrelling and hypocrisy.

KAMA
The third of the four aims of life - regulated sense of enjoyment.

KARMA
Action.  Used of work to refer to the law of cause and effect.

KARMA-YOGA
The path of self-realisation through dedicating the fruits of one’s work to God.

KRISHNA
Usually considered an avatar of Vishnu.  One of the most popular of all Hindu deities in contemporary Britain.  His teachings are found in the Bhagavad Gita.

LAKSHMI
The goddess of fortune.

MANDIR
Temple.

MANTRA
That which delivers the mind.  Refers to a short sacred text or prayer, often recited repetitiously.

MOKSHA
Ultimate liberation from the process of transmigration, the continuous cycle of birth and death.

MURTI
Form.  The image or deity used as a focus of worship.

NAMAKARA
Naming ceremony.

NAVARATRI
The Nine Nights Festival preceding Dassehra, and held in honour of the goddess Durga.

PARVATI
The consort of Shiva, also known by other names such as Durga, Devi etc.

PUJA
Worship.  General term referring to a variety of practices in the home or Mandir.

PURANA
Ancient.  Part of the Smriti scriptures.  Contains many of the well-known stories of Hinduism.

RAKHI
A bracelet, usually made out of silk or cotton, tied to give protection and to strengthen the bond of mutual love.

RAKSHA GANDHAN
The festival when women tie a decorative bracelet on their brothers’ wrists.

RAMAYANA
The Hindu epic that relates the story of Rama and Sita, composed by the sage Valmiki thousands of years ago.

RAMA
The incarnation of the Lord, and hero of the Ramayana.

RIG VEDA
The first scripture of Hinduism, containing spiritual and scientific knowledge.

SAMSKAR
Sacraments designed to initiate a new stage of life.

SHIVA
A Hindu god.  The name means kindly or auspicious.

SITA

UPANAYANA
Ceremony when the sacred thread is tied - to mark the start of learning with a guru.

UPANISHAD
To sit down near.  A sacred text based on the teaching of a guru to a disciple.  The Upanishads explain the teachings of the Vedas.

VARNA
Colour.  The four principal divisions of Hindu society.  It is important to note that the word ‘caste’ refers strictly to sub-divisions within each varna, and not to the varnas themselves.

VEDA
Knowledge.  Specifically refers to the four Vedas, though any teaching which is consistent with the conclusions of these scriptures is also accepted as Vedic.

VISHNU
A Hindu god.

YUGA 
Age, or extended period time of which there are four.
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	FRAMEWORK FOR 

TEACHING ABOUT ISLAM 

BELIEFS:

Allah, the one God, the oneness of God, attributes and names of Allah in the Qur’an, Allah as Creator, Provider, who sends humankind guidance through his messengers and books.  The Qur’an as His final revelation.  Belief in the Angels created by Allah, and belief in the hereafter (Akhirah).

Sacred Texts:   The Qur’an, its importance for Muslims; the revealed book, treated with respect.

Other sources of Islam: Sunnah, the customs and traditions of The Prophet Muhammad, (p.b.u.h.), Hadith - the sayings of the Prophet Muhammad (p.b.u.h.). Sirah - the record of biographical writings about The Prophet Muhammad (p.b.u.h.).

Stories from these sources:

Messengers of Allah, Muhammad (p.b.u.h.); other prophets important for Muslims (eg: Ibrahim, Musa, Dawud, Isa [peace be upon them]).

WORSHIP AND BELIEF IN ACTION:

Religious duties of the Muslim/Ibadah

Shahadah: declaration of faith; Salah: worship five times daily; Sawm: fasting during the month of Ramadam; Zakah: obligatory contribution to the community fund.

Hajj: pilgrimage to Makkah.

Wudu - washing before prayer.

Festivals: Id-ul-Fitr:  the celebration of the successful completion of the month of fasting; Id-ul-Adha: the feast of sacrifice celebrated by those making pilgrimage and by the Ummah worldwide.

CHARACTER AND MORAL CONDUCT:
Family life, importance of the family for Muslims; the responsibilities of family members, care for the elderly, living in a Muslim family, wudu, salah and dietary requirements.

Social Life, the Ummah, or worldwide community of Muslims; role of the mosque as social, religious and welfare centre, Friday congregational prayers at the mosque, feeding the poor and needy, respect and kindness to guests.

Humanity, Humans are Khalifah (custodians) with responsibility for creation; human beings attain a stage of peace through obedience to Allah.


VISITING A MOSQUE
Both men and women should cover their head, arms and legs.  Trousers or ankle length skirts may be worn, but they should not be tight-fitting.  Shoes must be removed before entering the prayer-hall and stored on the racks provided by the entrance.  Please enter quietly and be prepared to sit on the carpeted floor.

If you are present at the time of one of the five daily prayers, you will normally be welcome to observe.  You will probably be asked to sit quietly at the back of the hall by the wall.  No participation will expected, but it is very important to observe the dress code explained above.  Headscarves should be worn so as to cover as much hair as possible.

SOME AREAS OF SENSITIVITY
Handling the Qur’an.  It is easier to use posters or Qura’n stands or cases.  If the Qur’an is used, then it should be kept covered and stored in a high place.  Teachers should show respect by washing their hands before touching it.  Muslim children should perform ablution (ritual washing) before they touch it.

There should be no pictorial representation of Allah or Muhammad (p.b.u.h).

Muhammadan, should never be used to describe Muslims.  A Muslim is one who submits himself to Allah, but not someone who follows Muhammad (p.b.u.h).  The Prophet Muhammad (p.b.u.h). is highly respected by Muslims, but is not worshipped.
ISLAM  :  KEY STAGE ONE

KEY IDEAS:  MUSLIM FAMILY LIFE

RESPECT FOR EVERYONE:  PARENTS, ELDERS, CHILDREN

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Demonstrate awareness of the ways which members of Muslim families show their respect for each other

2. Describe what happens when Muslims welcome a new baby

3. Recognise and respond thoughtfully to some of the features which distinguish Muslim family life
	Pupils could encounter:

Muslim Families:
i    good manners, greetings and honesty;

ii   respect and kindness to guests;

iii  babies belong to everyone - grandparents, brothers, sisters;

iv   care for the elderly;

v    links with other Muslim families.

Welcoming Babies:
i    whispering the call to prayer (adhan) in the baby’s ear;

ii   cutting the baby’s hair;

iii  choosing a Muslim name;

iv   drop of honey on the baby’s lips;

v    Muslim parents do special things when they welcome new babies to show their belief that babies need to learn the ways of  Allah through prayer and the Qur’an.

Home Life:
i    daily salah - prayer is a special part of home life;

ii   celebration in the home - Ramadan - fasting during daylight hours, breaking the fast each evening, Id-ul-Fitr, waiting for the new moon, parties, gifts and cards;

iv   the Qur’an - how it is treated in the home - placed above all books, wrapped, washing before touching.


	Pupils could, for example:
· Talk about families and who belongs to a family

· Make a collage showing a Muslim family - name all the people

· Talk about how we make people welcome at home, at school.  Prepare a welcome party for a new baby

· Make a display of children’s names - make a display of names for a new Muslim baby

· Make special food for an Id party

· Design an Eid card

· Make a collection of precious objects.  Talk about how we take care of them




ISLAM  :  KEY STAGE TWO

KEY IDEAS:  LIVING IN THE MUSLIM COMMUNITY

THE MOSQUE AS CENTRAL TO THE COMMUNITY

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Recognise and respond thoughtfully to the Mosque as a place where Muslims worship Allah

2. Begin to understand that for Muslims Muhammad (p.b.u.h.) is Allah’s final messenger

3. Know that the Qur’an is the important book for Muslims and is treated with respect

4. Be familiar with when and how Muslims pray

	Pupils could encounter:

Mosque:
i    main features of a Mosque;

ii   the call the prayer;

iii  preparation for entering a Mosque;

iv  Friday congregational prayers;

v    the Mosque as a social, religious and welfare centre

Muhammad: (p.b.u.h.)
i    stories of the life of Muhammad (p.b.u.h.) - receiving Allah’s message, his turn to Makkah;

ii   Muhammad (p.b.u.h.) as an example for Muslims to follow;

iii  the name of the Prophet Muhammad (p.b.u.h.) and the special respect in which it is held.

Qur’an:
i    contains teaching about Allah;

ii   how it was related to Muhammad (p.b.u.h.);

iii  stories of the Qur’an;

iv   studying the Qur’an - Arabic

Prayers:
i    the five daily prayers;

ii   the use of specific actions and words;

iii  prayer as obedience to Allah;

iv   Muslim prayer mats.


	Pupils could, for example:
· Visit a Mosque using prepared questions to find out about it as a place of worship

· Listen to a recording of the call to prayer

· Talk about why Muslims never use pictures of people or animals to decorate religious objects and buildings

· Listen and respond creatively to stories of Muhammad (p.b.u.h.) and other prophets.

· Look at Arabic script and copy some letters in the Arabic alphabet

· Look at the word Allah in English or Arabic.  Decorate name cards with Islamic symmetrical patterns

· Handle artefacts appropriately, (e.g: the prayer-mat, prayer beads)

· Make a 24 hour clock - set the times for Muslim prayer




ISLAM  :  KEY STAGE THREE

KEY IDEAS:  LIVING THE MUSLIM LIFE

PUBLIC EXPRESSION OF PERSONAL FAITH

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Outline the 5 pillars of the Muslim faith and explain their significance

2. Explain some key beliefs and demonstrate the significance of these in the lives of Muslims

3. Explain and reflect on the relationship between belief and conduct
	Pupils could encounter:
What is Islam?
i    The five pillars - Shahadah - declaration of faith in the oneness of Allah; Salah (fasting); Zakah (contributions to the community fund); Hajj (pilgrimage); 

ii   Jihad - personal individual struggle, self defence of the Muslim community;

iii  Jumu’ah - at Friday congregational Salat.

Beliefs - Allah:
i    Allah is the one true God

ii   has no partners;

iii  is the creator;

iv  provides all things;

v    gives guidance through messengers and books;

vi  is creator of angels.

Qur’an:
i    as the revealed book;

ii   names of Allah received by Muhammad (p.b.u.h.) as the final revelation;

iii  Muhammad (p.b.u.h.) is the recipient of the final revelation.

Activities and Relationships:
i    Family life - conduct of family members, hygiene, diet and modesty in all aspects of life;

ii   social life - the concept of Ummah, social justice and equity;

iii  lives of influential Muslims.

	Pupils could, for example:
· Talk to Muslims about their faith

· Discuss the value of doing something difficult because it is the right thing to do

· Watch a video of pilgrimage to Makkah.  Write a short piece from the point of view of a Muslim making his first Hajj

· Discuss examples of writing or people who have influenced pupils’ own lives

· Read and comment on stories of Muhammad (p.b.u.h.) from different sources, (e.g: Sirah - biographical writings about Muhammad (p.b.u.h.)

· Write down a list of key Muslim activities and make a corresponding list to show how these relate to Muslim beliefs

· Research the life of one influential Muslim




ISLAM  :  KEY STAGE FOUR

KEY IDEAS:  ISLAM IN THE CONTEMPORARY WORLD

UNITY IN DIVERSITY

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Reflect on the images of Islam as portrayed in the media

2. Explain the Islamic view of some contemporary issues

3. Identify the common core which unites all Muslims and distinguish between some contemporary ‘strands’ within Islam

4. Reflect on what their study of Islam has meant for them as individuals in terms of their own personal development
	Pupils could encounter:
Image:
i    negative images on TV, news, newspapers etc - accuracy of these?

ii   Islam portrayed as fundamentalist, violent - are these true reflections?

Ethics:
i    social justice (the balanced society);

ii   care for environment (concept of Khalifah);

iii  animal rights;

iv   morality and health education;

v   Islamic education.

Islam Past and Present:
i    key periods in the history of Muslim civilisation;

ii   Qur’an and Sunnah - the essence and form of the Shari’ah, the entire code of life;

iii  division between Sh’ah and Sunni sects.

	Pupils could, for example:
· Collect reports from newspapers, watch videos and film footage and discuss the image of Islam which these present

· Write a letter to a newspaper expressing a Muslim viewpoint on a contemporary issue

· Reflect on being a Muslim in a non-Muslim society

· Explore the contrast between different strands in Islam




 ISLAM - KEY TERMS
Definitions are taken from ‘The Glossary of Terms’ (SCAA 1994).  Literal translations into English are printed in italics.

ADHAN
Call to prayer.

ALLAH
The Islamic for God in the Arabic language.  Used in preference to the word God, this Arabic term is singular, has no plural, nor is it associated with the masculine, feminine or neuter characteristics.

ANGELS
Beings created by Allah from light.  They have no free will and are completely obedient to Allah.

DAWUD
David (peace be upon him).  A prophet of Allah to whom the Zabur (the Book of Psalms) was given.

HADITH
Saying; report; account.  The sayings of The Prophet Muhammad (p.b.u.h.).

HAJJ
Annual pilgrimage to Makkah (Mecca) which each Muslim must undertake at least once in a lifetime if he or she has the health or the wealth.

HAJJI
A Muslim male who has completed Hajj.

HAJJAH
A Muslim female who has completed Hajj.

IBADAH
All acts of worship.  Any permissible action performed with the intention to obey Allah.

IBRAHIM
Abraham (peace be upon him).  A prophet of Allah to whom the ‘scrolls’ were given.

ID-UL-ADHA
Celebration of the sacrifice commemorating Prophet Ibrahim’s (peace be upon him) willingness to sacrifice His son.

ID-UL-FITR
Celebration of breaking the fast on the day after Ramadan

(EID-UL-FITR)
ends.

ISLAM
Peace attained through willing obedience to Allah’s divine guidance.

JIHAD
Personal individual struggle against evil in the way of Allah.  It can also be collective defence of the Muslim community.

JUMU’AH
The weekly communal salah, and attendance at the Khutbah performed shortly after midday on Fridays.

KHALIFAH
Successor; inheritor; custodian; vice-regent.

KHUTBAH
Speech.  Talk delivered on special occasions.

MUHAMMAD
Praised.  Name of the final Prophet.

(p.b.u.h)

MAKKAH (MECCA)
City where the Prophet Muhammad (p.b.u.h.) was born, and where the Ka’bah is located.

MUSA
Moses (peace be upon him).  A prophet of Allah to whom the Tawrah (Torah) was given.

MUSLIM
One who claims to have accepted Islam by professing Shahadah.

QUR’AN
That which is read or recited.  The Divine Book revealed to The Prophet Muhammad (p.b.u.h.).  Allah’s final revelation to humankind.

RAMADAN
The ninth month of the Islamic calendar, during which fasting is required from just before dawn until sunset, as ordered by Allah in the Qur’an.

SALAH
Prescribed communication with, and worship of Allah, performed under specific conditions, in the manner taught by the Prophet Muhammad (p.b.u.h.).

SAWM
Fasting from just before dawn until sunset.  Abstinence is required from all food and drink (including water) as well as smoking and conjugal relations.

SHAHADAH
Declaration of faith, which consists of the statement, ‘There is no God except Allah, Muhammad (p.b.u.h.) is the ‘Messenger of Allah’.

SHI’AH
Followers.  Muslims who believe in the Imamah, successorship of Ali (may Allah be pleased with) after the prophet Muhammad (p.b.u.h.) and 11 of his most pious, knowledgeable descendants.

SIRAH
Biographical writings about the conduct and example of The Prophet Muhammad (p.b.u.h.).

SUNNAH
Model practices, customs and traditions of the The Prophet Muhammad (p.b.u.h.).

SUNNI
Muslims who believe in the successorship of Abu Bakr, Umar, Uthman and Ali (may Allah be pleased with them) after the The Prophet Muhammad (p.b.u.h.).

UMMAH
Community.  World-wide community of Muslims; the nation of Islam.

WUDU
Ablution before salah

ZAKAH
Purification of wealth by payment of annual welfare due.


An obligatory act of worship.
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FRAMEWORK FOR 

TEACHING ABOUT JUDAISM

    BELIEFS:


God, the one God, Creator of the Universe.


Responses to God, Tefillah (prayer), Teshuva (repentance), Tzedaka (social justice).


Human beings, humans are unique in God’s creation.


Life after death, belief in the after life and immortality of the soul.


Messiah, the Messiah is yet to come.

  TORAH:


Distinctive identity, Jews speak of being “the people of the Torah”;


Way of Life, the Torah is the way by which to live - Mitzvot (laws and rules).


Stories, The Creation, Patriarchs, Matriarchs, life of Moses.


Studying the Torah, weekly portion, annual cycle of readings.


Important, both written and oral traditions.


Application of the Torah, to resolving contemporary issues, 


(e..g: medical issues, divorce).

  THE PEOPLE AND THE LAND:

Family life, the Jewish home, Mezuzah which identifies the Jewish home, 


food laws, the kitchen; Shabbat, preparation of family meals.


Festivals, Rosh Hashanah, Yom Kippur, Simchat Torah; Sukkot, Hanukkah, Purim, Pesach (Passover), Shavuot.


Life rituals, Bar and Bat Mitzvah, marriage, funerals, mourning.


Worship and the Community, synagogue as community centre, place of 


prayer and study, main features, role of the Rabbi.


Israel, a special place for Jews all over the world; Jerusalem, first and 


second Temples and the Western Wall.


Cultural and Religious Diversity, Ashkenazim - origin in Germany/Russia,


Sephardim origin in Spain, Mediterranean and Jewish Arab lands; historical


diversity - Pharisees, Sadducees, Essenes; diversity today, Orthodox - 


including Hasidim, Progressive.
VISITING A SYNAGOGUE
Men/boys should have their heads covered.  Women and girls should also cover their heads if visiting an Orthodox Synagogue.

A group entering the Synagogue will normally enter and sit on pews on either side of the centre aisle.

Whoever is speaking to the group about the synagogue will probably talk from the raised platform near the Ark and may invite visitors (a few at a time) to come forward to view the Torah Scrolls.

SOME AREAS OF SENSITIVITY
Jews do not pronounce the name of God but use the term Adonai, The Lord or the Almighty.  The Jewish religion forbids any attempt to portray God.

The phrase ‘Old Testament’ should not be used when referring to the Jewish Bible.  Old Testament is a Christian term to describe the Jewish scriptures which were taken over and incorporated into the Christian Bible, and which are read and interpreted in light of the life of Christ.  In work on Judaism, the Jewish word ‘Tenakh’ should be used or the Hebrew Bible.

Teachers are advised to be sensitive to the fact that Jews do not recognise Jesus as Messiah or Saviour.

JUDAISM  : KEY STAGE ONE

KEY IDEAS: FAMILY LIFE 

THE JEWISH HOME AS A SPECIAL PLACE

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1.   Demonstrate some

      understanding of the special place of the home in Jewish family life

2.  Recognise some of the marks

     of the Jewish home

3.   Describe and respond thoughtfully to some aspects of special celebrations
	Pupils could encounter:

The Home:
i    who belongs to the family?

ii   what do they do together?

· pray  at home - wearing a Kippah, tallit

· eat at home - special food Kosher;

iii  what can be seen in the home?

· mezuzah - touching on entering the home

· special utensils in the kitchen for kosher food

Festivals:
i    Shabbat - Friday a special day

· welcoming Shabbat

· blessing the children

· blessing the wine

· sharing a meal, lighting candles

· setting the Shabbat table, sharing a meal and giving thanks;

ii   Hanukkah - the story behind the festival, celebrating Hanukkah.


	Pupils could, for example:
· Handle artefacts

· Make artefacts, (e.g: a Kippah; set up a Shabbat table)

· Set up a Jewish home corner

· Look at and talk about pictures/videos showing Jewish families at home

· Talk about special 

      meals (e.g: birthday)

· Role play the Shabbat meal

· Listen to some special Jewish prayers.  Be still and reflect and talk about their thoughts




JUDAISM  : KEY STAGE TWO

KEY IDEAS: LIVING IN A JEWISH COMMUNITY

THE SYNAGOGUE AS A COMMUNITY CENTRE

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1.  Recognise and reflect on the importance of the synagogue in Jewish life

2.  Explain that Jerusalem is a special place for Jews

3.  Recognise the place of the Torah in Jewish worship

4.   Be familiar with some key events in Jewish history and recognise the way some of these are commemorated through Jewish festivals


	Pupils could encounter:

Exploring a Synagogue
i    the common community centre;

ii   main features of the building;

iii  place of study and prayer;

iv   the role of the Rabbi;

iv   different types of Synagogue - Orthodox, Reform.

Jerusalem:
i    The Western Wall;

ii   The Old City.

Torah:
i    studying the Torah, weekly portion, the annual cycle;

ii   respect for the Torah;

iii  the centrality of the Torah, the Holy Ark containing the scrolls, the cover and place of worship;

iv   Torah content; the ten commandments; love your neighbour; stories showing God’s love, care and power.

Celebrating Israel’s Past:
i    Pesach and the Exodus story;

ii   Esther (Purim);

iii  Building the Booths (Sukkot);

iv   Simchat Torah: thanksgiving for Torah;

v    Shavuot: commemorating the 10 Commandments


	Pupils could, for example:
· Visit a Synagogue - Orthodox or Reform – (or watch a video) present a display to illustrate the main features and how it is used as a place of worship

· Listen to and talk with Jewish people about their beliefs and customs

· Identify Israel on a world map.  Look at photographs and/or videos of Jerusalem and identify some key places

· Examine examples of Hebrew writing

· Talk about the importance of rules and construct 10 commandments for their school or classroom life

· Use dance, drama or creative media to re-tell the story of the Exodus

· Role play Sukkot or Pesach

· Draw and label the symbols of Pesach

· Sing some Jewish songs




JUDAISM  : KEY STAGE THREE

KEY IDEAS: JEWISH IDENTITY

WAYS OF EXPRESSING JEWISH IDENTITY

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Outline key events in Jewish History

2. Describe and explain the significance of some key life rituals

3. Explain some key elements of Jewish belief and how these are expressed


	Pupils could encounter:

The Land of Israel: Key points in history:
i    David, Solomon and the building of the Temple;

ii   the importance of Jerusalem;

iii  the exile;

iv   Roman occupation and Masada;

v    contemporary Judaism - the holocaust, range of settlements - kibbutzim, Israel today.

Special Occasions in Jewish Life:
i    Brit Milah (circumcision), Bar and Bat Mitzvah;

ii   weddings, funerals and mourning;

Laws and Rules:
i    Kashrut : food laws, the kitchen;

ii   Sefer Torah: the scrolls, structure, compilation, word of the scribe, the Noachide Laws.

Beliefs:
i   about God - one, good creator,     caring.   Expression of belief through Shema;

ii   repentance and forgiveness;

     Rosh Hashanah; Yom Kippur;

iii  Psalms and songs, prayer and the Siddur.


	Pupils could, for example:
· Write creatively, expressing ‘being a Jew’ in a given historical situation, (e.g: at Masada, in exile)

· Read and reflect on some Jewish writings about the Holocaust experience

· Explain how the various rituals express Jewish identity

· Write a short piece ‘I am a Jew’ to express what   it means to be Jewish in today’s world

· Compose a Psalm or song to celebrate a key Jewish event




JUDAISM  : KEY STAGE FOUR

KEY IDEAS:  THE JEWISH COMMUNITY - WORLDWIDE

UNITY AND DIVERSITY IN JUDAISM - PAST AND PRESENT

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Explain the cultural and religious diversity in Judaism

2. Reflect on the ways in which Jewish people try to maintain traditional values in the modern world

3. Comment on the Jewish experience of God

4. Offer a personal response to their studies of Judaism.


	Pupils could encounter:

Diversity:
i    religious diversity in history - Pharisees, Sadducees, Essenes;

ii   Ashkenazim (Germany, Russia), Sephardim (Spain, Mediterranean);

iii  Orthodox, Hasidim progressive.

Study and Interpretation of the Torah
i    using commentary to study the text - Rashi;

ii   Midrash - stories which explore biblical texts

iii  Talmud;

iv   Rabbinic principles used to explore contemporary issues;

v    the Shoah (Holocaust) - Jewish responses to the key questions - where was God?

God in Jewish Thought and Teaching:

i    Jewish experience of God intervening in history;

ii   the chosen people;

iii  the thirteen principles of faith;

iv   divine providence and free will.


	Pupils could, for example:
· Compare and contrast the beliefs and practices of two Jewish groups either historical or contemporary

· Prepare a case for and against a traditional viewpoint on one contemporary issue, (e.g: divorce, the role of women in Judaism, green issues, medical ethics) 

· Read a contemporary novel by a Jewish writer, (e.g: Chaim Potok ‘The Chosen’ - write a commentary)




JUDAISM - KEY TERMS
Definitions are taken from ‘The Glossary of Term’ (SCAA 1994).  Literal translations into English are printed in italics.

ASHKENAZIM

Jews of Central and Eastern European origin.

BAR MITZVAH
Son of Commandment.  A boy’s coming of age at thirteen years old, usually marked by a synagogue ceremony and family celebration.

BAT MITZVAH
Daughter of Commandment.  As with Bar Mitzvah, but for girls from 12 years old.  May be marked differently between communities.

BIMAH
Dais.  Raised platform primarily for reading the Torah in the synagogue.

BRIT MILAH
Circumcision.

CHALLAH
Enriched bread used particularly on Shabbat and during festivals.

GEMARA
Commentary on the Mishnah included in the Talmud.

HAGADAH
Telling.  A book used at Seder.

(HAGGADAH)

HANUKKAH
Dedication.  An eight-day festival of lights to celebrate the re-dedication of the temple following the Maccabean victory over the Greeks.

HASIDISM
A religious and social movement formed by Israel Baal Shem Tov (from the 18th century onwards).

KADDISH
Prayer publicly recited by mourners.

KASHRUT
Laws relating to keeping a kosher home and lifestyle.

KIBBUTZ
Israeli collective village based on socialist principles.

KIPPAH
Head covering worn during prayers, Torah study, etc.  Some followers wear it constantly.

KOSHER 
Fit; proper.  Foods permitted by Jewish dietary laws.

MENORAH
Seven-branched candelabrum which was lit daily in the temple.

MEZUZAH
A scroll placed on doorposts of Jewish homes, containing a section from the Torah and often enclosed in a decorative case.

MIDRASH
Collections of various Rabbinic commentaries on the Tenahk.

MISHNAH
First writing down of the Oral Tradition.  An authoritative document forming part of the Talmud, codified about 200 CE.

MITZVAH
Commandment.  The Torah contains 613

MITZVOT (pl)
Mitzvot.  Commonly used to describe good deeds.

NOACHIDE LAWS
Seven laws given to Noah after the flood, which are incumbent on all humankind.  These laws form the foundation for a just society.

PESACH (PASSOVER)
Festival commemorating the Exodus from Egypt.  One of the three biblical pilgrim festivals.  Pesach is celebrated in the spring.

PURIM
Festival commemorating the rescue of Persian Jewry as told in the book of Esther.

RABBI
My teacher.   An ordained Jewish teacher.  Often the religious leader of a Jewish community.

RASHI
Rabbi Shlomo ben Yitzhak  (1040-1105).  A French rabbinical scholar and leading commentator on the Torah and Talmud.

ROSH HASHANAH
Head of the Year.  Jewish New Year.

SEDER
Order.  A home-based ceremonial meal during Pesach.

SEFER TORAH
Torah scroll.  The five books of Moses handwritten on parchment and rolled to form a scroll.

SEPHARDIM
Jews originating from Mediterranean countries, especially Spain, North Africa and the Middle East.

SHABBAT
Day of spiritual renewal and rest commencing at sunset on Friday, terminating at nightfall on Saturday.

SHAVUOT
Weeks.   One of the three pilgrim festivals.  Shavuot is celebrated in the summer, seven weeks after Pesach.

SHOAH
Desolation.  The suffering experienced by European Jews at the hands of the Nazis, including the systematic murder of six million Jews between 1933 and 1945.

SHOFAR
Ram’s horn blown at the season of Rosh Hashanah.

SIDDUR
Order.  Daily prayer book.

SIMCHAT TORAH
Rejoicing of the law.  Festival celebrating the completion and recommencement of the cycle of the weekly Torah reading.

SUKKOT
One of the three biblical pilgrim festivals, Sukkot is celebrated in the Autumn.

TALLIT
Prayer shawl.  Four cornered garment with fringes.

TALMUD
Misnah and Gemara, collected together.

TEFILLAH
Self-judgement.  Jewish prayer and meditation.

TENAKH
The collected 24 books of the Jewish Bible, comprising three sections Torah, Nevi’im and Ketuvim.

TESHUVA
Repentance.  Returning to God.

TORAH
Law; teaching.  The Five Books of Moses.

TZEDAKA
Righteousness.  An act of charity.

YAD
Hand-held pointer used in reading the Sefer Torah.

YOM KIPPUR
Day of Atonement.  Fast day occurring on the tenth day after Rosh Hashanah, a solemn day of Tefillah and Teshuva.

ZIONISM
Political movement securing the Jewish return to the land of Israel.
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SIKHISM

Learning and Teaching Charts

Key Stages 1  -  4
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FRAMEWORK FOR 

TEACHING ABOUT SIKHISM

     BELIEF:


The One Good, Supreme Truth, Creator of all things; the many names 


of God including those used in Hindu and Muslim scriptures (e.g: Ram and Allah).


Values, service to all (Sewa), working honestly to earn one’s living, sharing 


with others, equality of human beings including equality of gender and of race and

             creed, respect for the one-ness of the human race - belief in peace, justice and tolerance.

     THE GURUS:


Guru Nanak, founder of Sikhism.


Stories of the Gurus, e.g:



Guru Har Gobind - story of Diwali - the Guru and his cloak 



Guru Gobind Singh,


e.g: Bhai Khanaya showing concern for all humanity.


Lives and teachings of the ten Gurus, Guru Nanak, his call, journeys and teachings, 

             Guru Arjan - the first martyr, Guru Gobind Singh – founded the Khalsa.


The Guru Granth Sahib, the holy book of the Sikhs, treated as a living


Guru, the principles and practices of Sikhism, the unbroken reading of 


the Gurus’ teaching.

    COMMUNITY:

Family, the importance of the Sikh way of life, worship at home.


Gurdwara, the place which houses the Guru Granth Sahib; the place 


where Sikhs worship God; Langar the communal kitchen; Granthi who reads 


and explains the text of the Guru Granth Sahib; the Golden Temple of Amritsar


(Harmandir Sahib) and other historic gurdwaras.


Worship, main Sikh morning and evening prayers, special status of the Japji Sahib 

             (opening hymn of the Guru Granth Sahib), singing playing musical instruments; preparation 

             for worship (e.g: remove shoes cover head, worship led by men or women).

   PRACTICES:


Appearance, uncut hair, turban, the 5K’s - Kesh, Kangha, Kara, 


Kachera, Kirpan.


Ceremonies, naming, amrit, marriage, death.


Prohibition, never use tobacco, alcohol, harmful drugs, commit adultery nor eat meat that 

             has been ritually slaughtered.


Holy Days, birthdays of Guru Nanak, Guru Gobind Singh; festivals (e.g: Baisakhi, Diwali).

VISITING A GURDWARA (SIKH TEMPLE)
Shoes should be removed before entering the prayer room and stored on the racks provided.  Heads should be covered and women and girls should wear trousers or a long skirt.  On entering, visitors should be prepared to show respect to the Guru Granth Sahib.  Sikhs will bow, kneel down and touch their forehead to the ground in front of the Guru Granth Sahib.  A small bow, or just to stand respectfully for a few seconds is generally considered acceptable from visitors, including pupils.  (In so doing, you acknowledge respect for the Guru, but you do not worship it).

There are no chairs in the prayer-hall, so be prepared to sit on the carpeted floor.  It is important that one does not sit with feet pointed or back turned towards the Guru Granth Sahib.

If you are present during a service you will probably be offered Karah Parshad.  Either accept this with both hands together, or indicate that you do not wish any (by saying ‘No thank you’ quietly).  You may also be offered food in the Langar.  Please only take food you wish to accept.  It is not considered good to waste food.

No tobacco, alcohol or meat must be taken onto the Gurdwara premises.

SOME AREAS OF SENSITIVITY
It is recommended that children are not asked to impersonate the Sikh Gurus 

in drama.  Plays based on the life of the Gurus may be acted, but the Gurus 

should not appear.  It is preferable to ask pupils to draw pictures of Sikh 

men and women rather than pictures of the Gurus in order to respect the 

special status of the Gurus.
SIKHISM  : KEY STAGE ONE


KEY IDEAS: BELONGING TO THE SIKH FAMILY

SHARING EVERYTHING
	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Recognise some of the special features of Sikhism

2. Show some understanding of the Sikh sense of belonging

3. Demonstrate familiarity with some of the outward signs of Sikhism


	Pupils could encounter:

Special Stories:
From the lives of the Gurus, (e.g: from the life of Guru Nanak)

Special Names:
i    when a baby is born - first   letter of the child’s personal name chosen from the Guru Granth Sahib;

ii   naming ceremony;

iii  Kaur (princess) Singh (lion).

Special Days and Times:

i    Guru Nanak’s birthday;

ii   Baisakhi.

Belonging to the Gurdwara:
i     the place where Sikhs worship and where the Guru Granth Sahib is housed;

ii   Langar - name of the place in the Gurdwara where the shared meal is eaten;

iii  Kara Parshad (special food - a dessert of semolina, clarified butter, sugar and water);

iv  everyone welcome - all worship and eat together in the Gurdwara.

Sikh Appearance:

i    special dress;

ii   keeping the hair long;

iii  wearing a turban.
	Pupils could, for example:

· Listen to stories from the scriptures and respond creatively

· Look at and talk about pictures of Guru Nanak, the Guru Granth Sahib, the Gurdwara

· Prepare and eat a special meal sharing it with others, (e.g: parents friends, elderly, needy)

· Make Kara Parshad

· Talk about special clothes - discover how a turban is tied




SIKHISM  :  KEY STAGE TWO

KEY IDEAS:   BELONGING TO THE SIKH FAMILY

EVERYONE IS EQUAL
	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1. Recognise some important Sikh symbols

2. Show understanding of the importance of the Gurdwara in the life of the Sikh community

3. Reflect on the concepts of equality and service in both Sikhism and their own experience


	Pupils could encounter:

Symbols:
i    5 K’s - Kesh (uncut hair), Kangha (comb), Kara (steel bangle), Kachera (shorts) and Kirpan (sword);

ii   Khalsa - the story of its founding

      -  brotherhood of Sikhs

      -  importance of the turban;

iii  Khanda (double-edged sword);

iv  Nishan Sahib (flag)

Gurdwara - House of the Guru

i    home of the Guru Granth Sahib;

ii   dais and canopy (Takht and Palki) which houses the Guru Granth Sahib and the Manji (cushion) and the chauri (fan).  Reverence in worship - preparation for entering the Gurdwara;

iii  Guru Granth Sahib as the Sikhs’ living Guru;

iv   the place of music in worship;

v    the lives and teachings of some of the 10 Gurus, (eg: Guru Nanak and Guru Gobind Singh);

vi   the Golden Temple at Amritsar.

Principles for Living
i    Nam Simran - thinking about God based on scriptures;

ii   Kirat Karna - earning a living by one’s own efforts;

iii  Vand Chhakna - sharing;

iv   Sewa - selfless service;

v    equality between men and   women


	Pupils could, for example:

· Handle artefacts appropriately

· Talk about the importance and meaning of Sikh symbols

· Listen to and talk with Sikhs about their beliefs and customs

· Visit a Gurdwara

· Listen to and respond creatively to a story about Panj piarie - 5 beloved ones

· Listen to Sikh music

· Write creatively about an experience where they have had to show respect/reverence (a quiet attitude) to an important person

· Listen to and act out stories of the Gurus

· Discuss ways in which they might serve others either individually or as a class group




SIKHISM  :  KEY STAGE THREE

KEY IDEAS: THE SIKH WAY OF LIFE





          BELIEFS AND VALUES
	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1.  Explain some of the key Sikh beliefs

2.  Reflect on the principles which underpin the Sikh way of life

3.  Describe and comment on the significance of some Sikh ceremonies


	Pupils could encounter:

Beliefs:

i    God as described in the Mool Mantra, (i.e: concepts of God - One, Truth, Creator without enmity, beyond time, not incarnated, self existent);

ii   Ardas - a formal prayer which is a key resource for understanding Sikhism;

iii  Guru Granth Sahib - compilation, Word of God revealed by the Gurus;

iv   names of God

Practices:
i    Rahit (obligation)

     - keep the five K’s

     - recite prayers five times daily;

ii   Kurahit (prohibitions)

     -  never cut hair

     -  never take tobacco, alcohol  

        or  harmful drugs

     -  never commit adultery

     -  never eat meat which has  

        been ritually slaughtered;

iii  worship in the home

      -  before sunrise and evening

      -  Japji Sahib (opening hymn);

iv   Worship in the Gurdwara

      -  the importance of obeisance,

         Kirtan, readings, vak, the   

         nature of worship

      - daily routine, installation of 

        Guru Granth Sahib, evening  

        worship, Kirtan Sohila, 

        laying the Guru  Granth 

        Sahib to rest.

Ceremonies:
i    Marriage, death - ceremonies and beliefs;

ii   Initiation into the Khalsa.

     
	Pupils could, for example:
· Look at the Mool Mantra.  Write a short story piece describing God from a Sikh perspective

· Discuss some books that have had a personal impact on them

· Compile a list of ‘wise people’ who have had an influence on the 20th Century

· Discuss things in their own lives which they would regard as obligations

· Suggest how Sikh practices for living, strictly implemented, would affect the life of a Sikh

· Explain the significance of the five K’s for a Sikh

· Construct an outline of their own personal daily routine.  Discuss the value of having a daily routine




SIKHISM  :  KEY STAGE FOUR

KEY IDEAS: SIKHISM IN THE CONTEMPORARY WORLD

THE SIKH GUIDE TO LIFE

	Learning Objectives
	Suggested Teaching Content
	Learning Activities



	Pupils should be able to:

1.  Place Sikhism in its historical and geographical context
2.  Explain the nature of Sikh communities in Britain

3.  Comment on Sikh attitudes  to contemporary issues

4.   Reflect on what their study of Sikhism has meant for them as individuals in terms of their own personal development
	Pupils could encounter:

Development of Sikhism:
i    origins in the Punjab;

     religious context re Hinduism and Islam;

ii   life and work of Guru Nanak;

iii  Guru Arjan, the Adi Granth,

     Harmandir Sahib (the Golden Temple, martyrdom;

iv   Guru Gobind Singh, Khalsa;

v    Gurdwaras of particular historical significance.

Sikhs in Britain:
i    Distribution of Sikhs in Britain;

ii   relationship between Gurdwara in Britain and throughout the world;

iii  Khalsa Panth (the Sikh community);

iv   the organisation of Gurdwara.

Contemporary Issues:
i    Rahit Maryada (the Sikh guide to life);

ii   Sikh attitudes to personal relationships, family, environment, inter-faith dialogue.

     
	Pupils could, for example:
· Research either Sikhism in India or Sikhism in Britain and explain why the Gurdwara is important in this context

· Discuss the problems which Sikhs might experience as a minority group in a non-Sikh country such as Britain

· Compare Sikh responses to contemporary issues with their own

· Find a copy of the Assisi Declaration and outline what Sikhs have to say about the environment

· Interview Sikhs about their faith and what it means in their daily lives

· Reflect on and discuss the experience of Sikhs as a minority group in a non-Sikh country such as Britain


SIKHISM - KEY TERMS
Definitions are taken from ‘The Glossary of Terms’ (SCAA 1994).  Literal translations into English are printed in italics.

AMRIT
Nectar.  Sanctified liquid made of sugar and water, used in initiation ceremonies.

ARDAS
Prayer. The formal prayer offered at most religious acts.

BAISAKHI
A major Sikh festival celebrating the formation of the Khalsa, 1699, CE.

CHAURI
Symbol of the authority of the Guru Granth Sahib.  Fan waved over the scriptures, made of yak hairs or nylon.  It should not be called a ‘fly whisk’.

GURDWARA
Sikh place of worship.  Literally the ‘doorway to the Guru’.

GRANTHI
Reader of the Guru Granth Sahib who officiates at ceremonies.

GURPURB
A Guru’s anniversary (birth or death).  Also used for other anniversaries, e.g. of the installation of the Adi Granth, 1604. CE.

GURU
Teacher.  In Sikhism, the title of Guru is reserved for the ten human Gurus and The Guru Granth Sahib.

GURU GOBIND
Tenth Sikh Guru.

SINGH

GURU GRANTH
Primal collection of Sikh scriptures,

SAHIB
compiled by Guru Arjan and given its final form

(ADI GRANTH)
by Guru Gobind Singh

GURU NANAK
The first Guru and the founder of the Sikh faith (1469-1539)

JAPJI SAHIB
A morning prayer, composed by Guru Nanak which forms the first chapter of The Guru Granth Sahib.

KACHERA
Traditional underwear/shorts.  One of the 5 K’s.

KANGA
Comb

KARA
Steel band worn on the right wrist.  One of the 5 K’s.

KARAH PARSHAD
Sanctified food distributed at Sikh ceremonies.

KAUR
Princess.  Name given to all Sikh females by Guru Gobind Singh.

KESH
Uncut hair.  One of the 5 K’s.

KHALSA
The community of the pure.  The Sikh community.

KHANDA
Double-edged sword used in the initiation ceremony.


Also used as the emblem on the Sikh flag.

KIRAT KARNA
Earning one’s livelihood by one’s own efforts.

KIRPAN
Sword.  One of the 5 K’s.  The use of the word ‘Dagger’ should be avoided.

KIRTAN
Devotional singing of the compositions found in the Guru Granth Sahib.

KIRTAN SOHILA
A prayer said before retiring for sleep.  It is also used at the cremation ceremony and when the Guru Granth Sahib is laid to rest.

LANGAR
Guru’s kitchen.  The gurdwara dining hall and the food served in it.

MOOL MANTAR
Basic teaching; essential teaching.  The basic statement of belief at the beginning of the Guru Granth Sahib.

NISHAN SAHIB
Sikh flag flown at gurdwaras.

NAM SIMRAN
Meditation on the divine name, using passages of scripture.

PANJ PIARE
The five beloved ones.  Those first initiated into the Khalsa; those who perform the rite today.

RAHIT
Sikh obligations, e.g: to meditate on God.

RAHIT MARYADA
Sikh code of discipline.

SEWA (SEVA)
Service directed at the sadhsangat and gurdwara, but also to humanity in general.

SIKH
Learner; disciple.  A person who believes in the ten Gurus and the Guru Granth Sahib, and who has no other religion.

SINGH
Lion.  Name adopted by Sikh males.

VAK
A random reading taken for guidance from the Guru Granth Sahib.

VAND CHHAKNA
Sharing one’s time, talents and earnings with the less fortunate.

An example of a Religious Education Policy for a Voluntary Aided Primary School

Example of Religious Education Policy for an Aided Primary School

RELIGIOUS EDUCATION POLICY

Rationale

At St Benedict’s C of E Aided Primary School, religious education is taught in accordance with the Bradford and Ripon & Leeds Syllabus and reflects the distinctive and inclusive ethos of our Anglican foundation.  Along with the national curriculum subjects, religious education forms the basic curriculum.  The purpose of religious education is to enable children to learn about religions and to learn from religion. 

AT1 – Learning about Religions

This includes:

· identifying, naming, describing and giving accounts in order to build up a coherent picture of each religion,

· explaining the meaning of religious language, stories and symbolism,

· explaining similarities and differences between and within religions.

AT2 – Learning from Religion

This includes:

· giving an informed and considered response to religious and moral issues,

· reflecting on what might be learnt from religion in the light of one’s own beliefs and experience,

· identifying and responding to questions of meaning within religion.
Religious education in a church school context

In recognition of our distinctive context, religious education has a high profile, we emphasise:

· a wide range of Christian resources including artefacts,

· a close link with the local church family,

· a Christian ethos which permeates the whole curriculum, but finds particular emphasis in this subject,

· the Christian foundation of the school.

Aims

Religious education should help pupils to:

· acquire and develop knowledge and understanding of Christianity and the other principal religions represented in Great Britain,

· develop an understanding of the influence of beliefs, values and traditions on individuals, communities, societies and cultures,

· make their own spiritual journey.

Objectives 

Foundation Stage

At the foundation stage, children’s learning in religious education will make a variety of contributions to the six areas of learning and enables them to work towards the early learning goals. By the end of the Foundation Stage children will have particular opportunities to:

F1)  respond to significant experiences, showing a range of feelings where appropriate

F2)  have a developing awareness of their own needs, views and feelings and be sensitive 

        to the needs, views and feelings of others

F3)  begin to know about their own cultures and beliefs and those of other people

F4)  have a developing respect for their own cultures and beliefs and those of other

       people

Key Stage 1

By the end of Key Stage 1, the majority of pupils will increasingly have opportunities to:

1a) learn about Christianity and one other principal religion in depth (Judaism)

1b) encounter some special events, places, people and objects connected with the    

      religions studied

1c) listen and talk about some stories from religious traditions and begin to identify

      similarities and differences

1d) reflect on and talk about puzzling questions which arise from their study of 

      religions, their own experiences and their encounters with the natural world

1e) think about themselves, their feelings and their relationships with others and

      begin to develop positive attitudes to diversity and difference, giving careful

      consideration to the views of others.

Alternatively this section could be drawn from the Level 2 descriptors of the 8 level scale

Key Stage 2

By the end of Key Stage 2, the majority of pupils will increasingly have opportunities to:

2a) learn about and develop their knowledge and understanding of Christianity and  

      two other principal religions in depth (Judaism and Islam)

      2b) encounter key events, places, people and objects connected with the religions  

            studied and discuss their purposes and functions

2c) consider the meaning of symbols, stories and festivals for members of faith

      communities

2d) explore questions of meaning and mystery and use times of stillness to work out

      their own response to these

2e) evaluate different points of view and show sensitivity to those whose belief differ from their own

2f) relate their work in religious education to other areas of the curriculum and their

      developing knowledge of the world around them.

Alternatively this section could be drawn from the Level 4 descriptors of the 8 level scale

Planning and Assessment

Include a statement which summarises the school’s approach in this area of the curriculum – the statement should be consistent with the school’s overall policy.

Learning and Teaching

This section could include information about the way in which learning and teaching in religious education is organised and any significant factors which influence this, i.e. size of school, mixed age teaching, etc.  Arrangements for monitoring learning and teaching could also be included here.

Recording and Reporting

Include a brief statement on how the school manages this process in relation to religious education.

Date for Policy Review

EXAMPLE OF 

LEARNING THEME PLANNING SHEET

FOR THE FOUNDATION STAGE

AND

MEDIUM TERM PLANNING SHEET

FOR THE PRIMARY PHASE


Learning Theme:                                                 The Foundation Stage and Religious Education Planning Sheet            

	Early Learning Goal

(Highlight as appropriate) 
	Practitioner
	Learning Activities
	Stepping Stones

(Learning Outcomes)
	Evidence of Learning for FS Profile

(Highlight as appropriate)



	Respond to significant experiences, showing a range of feelings where appropriate

Have a developing awareness of their own needs, views and feelings and be sensitive to the needs, views and feelings of others

Begin to know about their own cultures and beliefs and those of other people

Have a developing respect for their own cultures and beliefs and those of other people
	
	
	
	

	
	
	
	
	Links to other areas of learning/ strands



	
	
	
	
	Resources




	RE MEDIUM TERM PLANNING/UNIT OF WORK

	UNIT OF WORK

	POLICY OBJECTIVE(S)

(Insert numbers of objectives for appropriate key stage
	            KEY STAGE      
            YEAR                 

            TEACHER         

	Teaching Objectives:

By the end of the unit pupils will be able to:

(do not include too many learning objectives)


	Teaching and Learning Activities:
(List main focus of session  - normally for a half term)

      
	Learning Outcomes – End of Unit expectations:
(If used as an end of key stage assessment unit, relevant level descriptors could be listed here and highlighted)

End of Unit Summative Assessment Task (where appropriate)




     If part of an end of unit summative assessment task
     PUPIL NAME……………………….. DATE…….…..     Learning Objectives Fully achieved Mostly achieved Partly achieved -  Level     

Note overleaf – pupils who have made exceptional progress;

                         pupils who experienced particular problems

EXAMPLE OF A KEY STAGE 3

SCHEME OF WORK BASED AROUND QCA UNITS

RE key stage 3 schemes of work 

unit titles and teaching times

	YEAR
	UNIT NO
	UNIT TITLE
	TEACHING TIME (HOURS)

	7 
	7A 
	Where do we look for God? 
	7

	7 
	7B
	What does justice mean to Christians? 
	7

	7 
	7C 
	Religious figure (generic) 
	7

	7 
	7D 
	Who was Gotama Buddha? 
	7

	7 
	7E 
	What are we doing to the environment? 
	7

	8 
	8A 
	What does Jesus’ Incarnation mean for Christians today? 
	7

	8 
	8B 
	What does the Resurrection of Jesus mean for Christians today? 
	7

	8 
	8C 
	Beliefs and practice (generic) 
	7

	8 
	8D 
	Beliefs and practice: how do the beliefs of Sikhs affect their actions? 
	7

	8 
	8E 
	A visit to a place of worship (generic) 
	7

	8 
	8F 
	What makes a gurdwara special to Sikhs? 
	7

	9 
	9A 
	Where are we going? Rites of passage 
	7

	9 
	9B 
	Where did the universe come from? 
	7

	9 
	9C 
	Why do we suffer? 
	7

	9 
	9D 
	Why are some places special to religious believers 
	7


The 8 level non statutory scale (QCA 2004)

Level 1

Attainment target 1. Pupils use some religious words and phrases to recognise and name features of religious life and practice.  They can recall religious stories and recognise symbols, and other verbal and visual forms of religious expression.

Attainment target 2. Pupils talk about their own experiences and feelings, what they find interesting or puzzling and what is of value and concern to themselves and to others.

Level 2

Attainment target 1. Pupils use religious words and phrases to identify some features of religion and its importance for some people.  They begin to show awareness of similarities in religions.  Pupils retell religious stories and suggest meanings for religious actions and symbols. They identify how religion is expressed in different ways.

Attainment target 2. Pupils ask, and respond sensitively to, questions about their own and others’ experiences and feelings.  They recognise that some questions cause people to wonder and are difficult to answer.  In relation to matters of right and wrong, they recognise their own values and those of others.

Level 3

Attainment target 1. Pupils use a developing religious vocabulary to describe some key features of religions, recognising similarities and differences.  They make links between beliefs and sources, including religious stories and sacred texts.  They begin to identify the impact religion has on believers’ lives.  They describe some forms of religious expression.

Attainment target 2. Pupils identify what influences them, making links between aspects of their own and others’ experiences.  They ask important questions about religion and beliefs, making links between their own and others’ responses.  They make links between values and commitments, and their own attitudes and behaviour.

Level 4

Attainment target 1. Pupils use a developing religious vocabulary to describe and show understanding of sources, practices, beliefs, ideas, feelings and experiences.  They make links between them, and describe some similarities and differences both within and between religions.  They describe the impact of religion on people’s lives.  They suggest meanings for a range of forms of religious expression.

Attainment target 2. Pupils raise, and suggest answers to, questions of identity, belonging, meaning, purpose, truth, values and commitments.  They apply their ideas to their own and other people’s lives.  They describe what inspires and influences themselves and others.

Level 5

Attainment target 1. Pupils use an increasingly wide religious vocabulary to explain the impact of beliefs on individuals and communities.  They describe why people belong to religions.  They understand that similarities and differences illustrate distinctive beliefs within and between religions and suggest possible reasons for this.  They explain how religious sources are used to provide answers to ultimate questions and ethical issues, recognising diversity in forms of religious, spiritual and moral expression, within and between religions.

Attainment target 2. Pupils ask, and suggest answers to, questions of identity, belonging, meaning, purpose and truth, values and commitments, relating them to their own and others’ lives.  They explain what inspires and influences them, expressing their own and others’ views on the challenges of belonging to a religion.

Level 6

Attainment target 1. Pupils use religious and philosophical vocabulary to give informed accounts of religions and beliefs, explaining the reasons for diversity within and between them.  They explain why the impact of religions and beliefs on individuals, communities and societies varies.  They interpret sources and arguments, explaining the reasons that are used in different ways by different traditions to provide answers to ultimate questions and ethical issues.  They interpret the significance of different forms of religious, spiritual and moral expression.

Attainment target 2. Pupils use reasoning and examples to express insights into the relationship between beliefs, teachings and world issues.  They express insights into their own and others’ views on questions of identity and belonging, meaning, purpose and truth.  They consider the challenges of belonging to a religion in the contemporary world, focusing on values and commitments.

Level 7

Attainment target 1. Pupils use a wide religious and philosophical vocabulary to show a coherent understanding of a range of religions and beliefs.  They analyse issues, values and questions of meaning and truth.  They account for the influence of history and culture on aspects of religious life and practice.  They explain why the consequences of belonging to a faith are not the same for all people within the same religion or tradition.  They use some of the principal methods by which religion, spirituality and ethics are studied, including the use of a variety of sources, evidence and forms of expression.

Attainment target 2. Pupils articulate personal and critical responses to questions of meaning, purpose and truth and ethical issues.  They evaluate the significance of religious and other views for understanding questions of human relationships, belonging, identity, society, values and commitments, using appropriate evidence and examples.

Level 8

Attainment target 1. Pupils use a comprehensive religious and philosophical vocabulary to analyse a range of religions and beliefs.  They contextualise interpretations of religion with reference to historical, cultural, social and philosophical ideas.  They critically evaluate the impact of religions and beliefs on differing communities and societies.  They analyse differing interpretations of religious, spiritual and moral sources, using some of the principal methods by which religion, spirituality and ethics are studied.  They interpret and evaluate varied forms of religious, spiritual and moral expression.

Attainment target 2. Pupils coherently analyse a wide range of viewpoints on questions of identity, belonging, meaning, purpose, truth, values and commitments.  They synthesise a range of evidence, arguments, reflections and examples, fully justifying their own views and ideas and providing a detailed evaluation of the perspectives of others.

Exceptional performance

Attainment target 1. Pupils use a complex religious, moral and philosophical vocabulary to provide a consistent and detailed analysis of religions and beliefs.  They evaluate in depth the importance of religious diversity in a pluralistic society.  They clearly recognise the extent to which the impact of religion and beliefs on different communities and societies has changed over time.  They provide a detailed analysis of how religious, spiritual and moral sources are interpreted in different ways, evaluating the principal methods by which religion and spirituality are studied.  They synthesise effectively their accounts of the varied forms of religious, spiritual and moral expression.

Attainment target 2.  Pupils analyse in depth a wide range of perspectives on questions of identity and belonging, meaning, purpose and truth, and values and commitments.  They give independent, well informed and highly reasoned insights into their own and others’ perspectives on religious and spiritual issues, providing well-substantiated and balanced conclusions.

Using the 8 level scale to develop learning objectives for teaching a unit about the Christian Church

Learning Objectives

Foundation – Special Places

By the end of this unit most children will be able to:-

· talk about their own special places (ELG1)

· respond to the experience of a special place and show a range of feelings (ELG1)

· begin to recognise that some places are special to other people (ELG4)

· talk about different places children go to with their families, including places of worship. (ELG4)

Y1 – Belonging to a Christian Family

By the end of this unit most children will be able to:-
· recognise that some people belong to Christian families (AT1)

· recall what happens when a baby is baptised into a Christian family (AT1) 

· talk about the different groups to which they belong, including families (AT2)

· reflect on how it feels to belong.(AT2)

Y2 – Belonging to a Christian Church

By the end of this unit most children will be able to:-

· use specific words to identify particular features of a Christian Church, e.g. font, altar, pew, cross (AT1)

· describe what happens when a child is baptised into a Church (AT1)

· ask appropriate questions about why some families choose to baptise their children.(AT2)

Y3 – The Church Year (1) – Colours
By the end of this unit most children will be able to:-
· recognise that different colours represent different times in the Church’s Year (AT1)

· make links between particular colours and the Christian calendar, e.g. Lent, Easter (AT1)

· talk about what different colours mean and explore their own feelings in response to different colours (AT2)

· explore contrasts within their own experience and within the Church year where colours represent different feelings, e.g. sad times/Lent/Easter.(AT2)

Y4 – The Church as a Special Place 

By the end of this unit most children will be able to:-

· describe what people do in Church (AT1)
· talk about why the Church is a special place for Christians (AT1)
· reflect and respond to their own experience and feelings on a visit to the Church.(AT2)
Y5 – The Church as a Worshipping Community

By the end of this unit most children will be able to:-

· explain why Christians worship in Church (AT1)

· identify ways in which the Church community expresses its beliefs through acts of Christian worship, e.g. the Eucharist, or special services at different times of the year, e.g. Holy Week (AT1)

· reflect on the reasons why some Christians have chosen to live in a Christian Community, e.g. monastic life, (Kirkstall Abbey, Fountains Abbey) or contemporary retreats (Ampleforth, Scargill).(AT2)

Y6 – Inside Out

By the end of this unit most children will be able to:-

· describe similarities and differences between two Christian Churches (AT1)

· use accurate religious vocabulary to describe key features of Churches both internally and externally (AT1)

· explore ways in which Christian symbols, both inside and outside the Church express beliefs about life and death (AT1)

· describe outside influences which inspire them and how this affects their feelings and actions.(AT2)

Religious education, inspection and school self evaluation 

Ofsted

In September 2005, following a period of consultation, Ofsted introduced a new inspection framework.  Inspections are now to be short notice, light touch with less observation of lessons but they will continue to emphasise school self evaluation.

Ofsted will carry out:

· discussions with staff and pupils

· scrutiny of written work

· examination of data and assessment records 

· tracking of pupils through a school day 

These strategies will be much more prominent than the inspection of subjects of the curriculum.


In the new climate of self-evaluation, heads of religious education and RE subject leaders will have a responsibility to provide evidence to senior managers in the school showing the impact of the subject on pupils’ knowledge, skills and understanding.

Some community schools may still receive a focused HMI-led inspection of religious education. 

How will Ofsted continue to inspect subjects, aspects of the curriculum and policy issues?
The focus of the new inspections will be firmly on those topics that provide key information, along with other published data and performance indicators about how an institution is getting on.  Such inspections by their very nature cannot provide all the evidence that is needed to inform and advise all interested parties and stakeholders.  Ofsted will examine in more detail the quality of subjects/curriculum areas and policy issues through other forms of inspection, with HMI working in partnership with independent inspectors.  Subjects will be inspected on a rolling programme, with a full report on each subject every two to three years. A sample of schools and other institutions teaching a subject or vocational area will be selected to reflect phase, sector, size, geographical patterns, urban and rural.  Ofsted will inspect school pyramids and groups of schools where there are established patterns of admission to see how progression and continuity within a subject are managed between years, key stages and institutions at transfer.

Schools will be required, as now, to self-assess the extent to which they meet all statutory requirements, including the provision of religious education.  The quality of religious education provision, as in other subjects of the curriculum, will be assessed through subject focused surveys.

Religious Education and Inspection of Voluntary Aided Schools

In voluntary aided schools religious education will continue to be inspected as a subject as part of the school’s Section 48 inspection. 

Resources including websites 

for religious education and useful contacts

Some useful websites for Religious Education:

(see also www.dioceseofyork.org.uk  and www.reweb.org.uk)

www.churchschools.co.uk
 The National Society

www.yorkrecentre.org.uk                                          The David Hope RE Centre in York

www.reonline.org.uk
RE Online

www.bbc.co.uk
www.bbcshop.com/education                                     BBC programmes and sales

www.culham.ac.uk
Culham

www.theresite.org.uk
  SPCK and Culham College Institute 

www.education.cant.ac.uk/renet
  RE Network
www.redbridgerenet.co.uk
  Redbridge Religious Education Network

www.qca.orq.uk/menu.htm
  QCA - copies of non-statutory guidance
www.refit.ucsm.ac.uk
  Religious Education and Information                

                                                                                       Technology

www.bradford.gov.uk/education/interfaith
  Bradford Interfaith Centre
www.theredirectory.org.uk
 Christian Education Movement

www.natsoc.org.uk                                                     The National Society of the Church of 

                                                                                      England
Religious Images

www.eriding.net/media/photographs.shtml    :   East Riding Media Library (images on 

                                                                                                  Buddhism,Christianity, Festivals,  stained glass) 

www.strath.ac.uk/Departments/SocialStudies/RE/Database/Graphics/Artefacts/index.html
www.clark.net/pu/webbqe/jesus.htm 

www.amn.org
www.timoart.com
www.hindunet.org  

Additional useful sites

	www.learn.co.uk
	Guardian newspaper for information for teachers



	www.bluemountain.com
	Cards for different festivals and celebrations



	www.iearn.org.au/tbear


	The Teddy Bear Exchange Project – team up with a school from all over the word and have them exchange a Teddy Bear who then sends home a diary by email.  The project aims to enhance understanding and acceptance of diverse cultures.



	www.request.org.uk/Request
	A free website for teaching about Christianity in religious education



	www.nwnet.org
	Useful site with information about using interactive whiteboards.



	www.topmarks.co.uk
	Browse the RE section for over 100 sites



	www.hitchams.suffolk.sch.uk/mosque/default.htm
	Mosques – virtual tour of a mosque



	www.hitchams.suffolk.sch.uk/synaqogue/index.htm
	Synagogues – virtual tour of a synagogue



	www.ort.org/edu/festivals/hanukkah/index.html
	Hanukkah festival of lights



	www.punjab-express.com
	Punjab Express – information on culture and traditions of Punjab



	www.bbc.co.uk/worldservice/people/features/world_

religions/Judaism.shtml


	Judaism from the BBC website

	www.educhurch.org.uk/edchurch
	RE resource for schools



	www.refuel.org.uk/curric/infanttopics/oldtestament/

html


	Stories from the Old Testament


Some useful contacts for religious education

Articles of Faith, Resource House, Kay Street, Bury, BL9 6BU (catalogue of resources)

Bombay Stores, Shearbridge Road, Bradford, BD7 1 NX (catalogue of resources)

Bradford Interfaith Centre, Listerhills Road, Bradford BD7 1HD
Branchlines Christian Resource Centre,    11 Commercial Street, Harrogate, HG1 1UB                                                                                                                                    Branchlines Christian Resource Centre,    233-237 Roundhay Road,  Leeds  LS8
Craven Development Education Centre, Tennant House, Malham, N.Yorks BD23 4DA
Jewish Synagogue, St Mary Walk, Harrogate    Tel 01423 507078 

Lubavitch Leisure and Cultural Centre, 168 Shadwell Lane, Leeds LS17 8AD 
Shap Working Party, PO Box 38580, London SW1P 3XF   Tel  020 7898 1494 
The Stapleford Centre, The Old Lace Mill, Stapleford, Nottingham, NG9 8FN   Tel 0115 9396270
Starbeck Educational Resources Tel 01765 607815 email:sales@starbeck.com (loan service)
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